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Art 485: Art of the Harlem Renaissance 

Prof. John Bowles 

 

 

Art of the Harlem Renaissance 
 

 

 

This course examines the Harlem Renaissance (1918-42) as an instance of both transnational 

modernism and cultural nationalism through study of how artworks articulate interrelated 

conceptions of race, gender, sexuality, and social class. 

 

The Harlem Renaissance represents a key episode in the history of African American art and in 

American modernism, more generally.  In recent years, scholars have begun to reconsider the 

era, pushing its boundaries back to the first decade of the twentieth century and forward into the 

1940s, while also expanding its purview from New York City to various related yet distinctly 

local manifestations of the New Negro movement elsewhere around the globe – in Chicago, San 

Francisco, Canada, Paris, Africa, and even Britain, Haiti, and Jamaica, among other places.  We 

will consider how artworks might reiterate prevailing conceptions of race, gender, sexuality, 

social class, and nationality while also putting them to question.  Finally, we will explore 

possibilities for situating the period within international and transnational modernisms, 

examining African Americans‟ relationships to the Caribbean, Latin America, Asia, Africa, and 

Europe.   

 

 

Office Hours: Thursdays, 2:00-4:00 p.m., or by appointment 

  Hanes Art Center, Room 107 

  jpbowles@unc.edu 

  962-0728 

 

 

Reserves and on-line full text journals: 

 

On-line full text journals: 

Some of the readings listed below are available in on-line full text journals, accessible 

two ways: 

 

Go to http://www.lib.unc.edu/index.html?searchtab=ejournals and follow the 

instructions. 

 

A recommendation: Print the reading assignment in PDF format, when available.  

You will get a document that looks exactly like the original journal article (with 

pictures).  Page breaks will be easier to find and will facilitate class discussion. 

 

http://www.lib.unc.edu/index.html?searchtab=ejournals
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Electronic reserves: 

All essays and excerpts from books that are not available in on-line full text journals or 

course text books will be available as electronic reserves in PDF on Blackboard.   

 

Art Library reserves: 

All books listed in the syllabus – plus a few others – are on reserve in the Sloane Art 

Library.   

 

 

Grading:   

Your final grade will consist of the midterm and final exams and writing assignments.  

Your participation in class discussions will also be taken into consideration.  The final 

grade will be factored as follows: 

 

30%  Final exam 

5%  Two written responses to assigned readings 

5%  Two written responses to events outside of class 

40%  First paper 

20%  Second paper 

 

I look for and reward improvement in your work over the course of the semester. 

 

 

Final Exam: 

The final exam will cover the major themes of the semester.  

 

Study essay questions will be distributed in class.  The exam will comprise essay 

questions based on the study questions. 

 

 

Writing assignments:   

First paper assignment 

During the semester you will be asked to write two brief papers.  For the first paper, I will 

ask each student to research an assigned book or magazine illustration.  The assignment 

begins with a group project in class when you will be assigned an illustration to research.  

Next, we will meet as a class in the Art Library, where Art Librarian Heather Gendron 

will conduct a group tutorial in conducting library research on African American art.  A 

preliminary or rough draft of your paper, including a bibliography, will be due one-and-a-

half weeks later.  I will mark and return your paper; you will have two weeks to make 

revisions before turning in the final draft of four to five pages.   

 

 

Second paper assignment 
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The second paper will ask you write a paper of three to four pages about an aspect of 

Jacob Lawrence‟s art in conjunction with an exhibition opening in Durham in September.  

[NOTE: Please see the sample paper topic at the end of this syllabus.] 

Written responses to assigned readings 

Twice, as noted in the syllabus, you are asked to write a response of no more than one 

typed page to a designated reading assignment.  Express an opinion about the author‟s 

claims.  Is his or her argument convincing?  What sort of evidence does the author 

provide to support his or her analysis?  Do you agree with the author, or can you suggest 

an alternative point of view?  You may briefly summarize the author‟s argument, but I 

am more interested in your opinions. 

 

Written responses to events 

You are required to attend two events outside of class that relate to the material covered 

in this course.  Afterward, write a response of no more than one typed page.  I will 

provide you with a list of events you can choose from.  If you want to attend an event not 

on my list or if you learn of an event your think might interest your classmates, please let 

me know.  
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Art of the Harlem Renaissance 
 

 

Tues., August 19 – Introduction 

 

 

Thurs., August 21 – Ethiopia in America: Art and Self-Determination 

 

Ater, Renée.  “Making History: Meta Warrick Fuller‟s Ethiopia.”  American Art 17, no. 3 

(Fall 2003): 12-31. 

 

 

Tues., August 26 – African-American Modernisms 

 

Powell, Richard J.  “Re/Birth of a Nation,” in Rhapsodies in Black: Art of the Harlem 

Renaissance, 14-33.  London: Hayward Gallery, 1997.   

 

 

Thurs., August 28 – Modernism and Popular Culture 

 

 Screenings in class: 

Against the Odds: The Artists of the Harlem Renaissance (1995). 

 

 Bessie Smith, St. Louis Blues (1929). 

 

Ethel Waters with Count Basie and his orchestra, “Quicksand” (or “Quick Sands”), from 

the film, Stage Door Canteen (1944). 

 

Group project in class. 

 

 

Tues., September 2 – Defining the New Negro 

 

Du Bois, W. E. B.  “Criteria of Negro Art,” in The Portable Harlem Renaissance Reader, 

edited by David Levering Lewis, 100-5.  New York: Viking, 1994. 

 

Locke, Alain.  “The New Negro,” in The Portable Harlem Renaissance Reader, edited by 

David Levering Lewis, 46-51.  New York: Viking, 1994.   

 

Hughes, Langston.  “The Negro Artist and the Racial Mountain,” in The Portable Harlem 

Renaissance Reader, edited by David Levering Lewis, 91-5.  New York: Viking, 1994.   
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Thurs., September 4 – Aaron Douglas: Painting the Past as Prolog  

 

Powell, Richard J.  “The Aaron Douglas Effect.”  In Aaron Douglas: African American 

Modernist, edited by Susan Earle, 53-73.  New Haven: Yale University Press, 2007. 

 

Lewis, David Levering, editor.  The Portable Harlem Renaissance Reader.  New York: 

Penguin Books, 1994. 

Douglas, Aaron.  “Aaron Douglas Chats about the Harlem Renaissance.”  

Interview by Leslie Collins.  118-27. 

 

 

Tues., September 9 – Harlem Renaissance Print Culture and Modern Black Identity (part 

one) 

 

Goeser, Caroline.  Picturing the New Negro: Harlem Renaissance Print Culture and 

Modern Black Identity.  Lawrence, Kan.: University Press of Kansas, 2007. 

Introduction.  “Making Black Modern in the Medium of Illustration.”  1-14. 

Ch. 1 “Strategizing from Spaces Between: Aaron Douglas and the Art of 

Illustrating.”  17-56. 

 

Thurs., September 11 – Harlem Renaissance Print Culture and Modern Black Identity (part 

two) 

 

Goeser, Caroline.  Picturing the New Negro: Harlem Renaissance Print Culture and 

Modern Black Identity.  Lawrence, Kan.: University Press of Kansas, 2007. 

Ch. 2 “From Racial Uplift to Vernacular Expression: Commercial and Little 

Magazine Illustrations.”  57-105. 

 

 

Tues., September 15 – Harlem Renaissance Print Culture and Modern Black Identity (part 

three) 

 

Goeser, Caroline.  Picturing the New Negro: Harlem Renaissance Print Culture and 

Modern Black Identity.  Lawrence, Kan.: University Press of Kansas, 2007. 

Ch. 3 “„Worth the Price of the Book:‟ Dust Jacket and Book Illustrations.”  106-

44. 

 

 

Thurs., September 18 – Harlem Renaissance Print Culture and Modern Black Identity (part 

four) 

 

Goeser, Caroline.  Picturing the New Negro: Harlem Renaissance Print Culture and 

Modern Black Identity.  Lawrence, Kan.: University Press of Kansas, 2007. 

Ch. 4 “Critical Ambivalence: Illustration‟s Reception in Print.”  145-70. 
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Tues., September 23 – Book and Magazine Illustration Group Project 

 

 Group project in class. 

 

 First paper topic given out in class. 

 

 

Thurs., September 25 – Book and Magazine Illustration Workshop 

 

 Class visit to the Wilson Library to view illustrations in context. 

 

 

Tues., September 30 – Conducting Research in African American Art 

 

During class, we will visit the Sloane Art Library for a presentation by Art Librarian 

Heather Gendron on conducting research. 

 

 

Thurs., October 2 – The New Negro: Radically Elitist? 

 

Gates, Henry Louis, Jr.  “The Trope of a New Negro and the Reconstruction of the Image 

of the Black.”  Representations 24 (Fall 1988): 129-55.  

 

 

Tues., October 7 -- Portraiture and the New Negro 

 

Rough draft of first paper due in class. 

 

Smalls, James.  “The African-American Self-Portrait: A Crisis in Identity and 

Modernity.”  Art Criticism 15, no. 1 (2000): 21-45. 

 

 

Thurs., October 9 – Color Consciousness and the Middle Class 

 

Harris, Michael D.  “Color Lines: Mapping Color Consciousness in the Art of Archibald 

J. Motley, Jr.”  In his Colored Pictures: Race and Visual Representation, 149-87.  Chapel 

Hill, N.C.: The University of North Carolina Press, 2003. 

 

Frazier, E. Franklin.  “La Bourgeoisie Noire.”  In The Portable Harlem Renaissance 

Reader, edited by David Levering Lewis, 173-81.  New York: Viking, 1994. 

 

 

Tues., October 14 – Modernism and Race 
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Whiting, Cécile.  “More Than Meets the Eye: Archibald Motley and Debates on Race in 

Art.”  Prospects 26 (2001): 449-476. 

 

 

Thurs., October 16 – Fall Break – Class does not meet. 

 

 

Tues., October 21 – Museum Visit 

 

Final draft of first paper due in class. 

 

Class visit to the Ackland Art Museum to see paintings and prints by Archibald Motley 

and others. 

 

 

Thurs., October 23 – Art and the Representation of Race 

 

Holloway, Camara Dia.  “Lovechild: Stieglitz, O‟Keeffe, and the Birth of American 

Modernism.”  Prospects 30 (2005): 395-432. 

 

 

Tues., October 28 – Reconceiving Race and Culture 

 

Lott, Tommy.  “Du Bois and Locke on the Scientific Study of the Negro.”  Boundary 2 

27, no. 3 (Fall 2000): 135-52. 

 

One-page response to Tommy Lott’s essay due at the beginning of class. 

 

 

Thurs., October 30 – International Modernism: The New Negro Artists in Paris, 1920s-30s 

 

Leninger-Miller, Theresa.  “Painting Seascapes and „Negro Characters‟: Palmer Hayden 

in Paris, 1927-1932,” in her New Negro Artists in Paris: African American Painters and 

Sculptors in the City of Light, 1922-1934, 66-104.  New Brunswick, N.J.: Rutgers 

University Press, 2001.   

 

 

Tues., November 4 – The Paradox of White Patronage 

 

Fisher, Rudolph.  “The Caucasian Storms Harlem.”  In The Portable Harlem Renaissance 

Reader, edited by David Levering Lewis, 110-17.  New York: Penguin Books, 1994. 

 

 Screenings in class: 

Against the Odds: The Artists of the Harlem Renaissance (1995). 



8 

 

 

Thurs, November 6 – Palmer Hayden and the Question of White Patronage 

 

One-page response to John Ott’s essay due at the beginning of class. 

 

Ott, John.  “Labored Stereotypes: Palmer Hayden‟s The Janitor Who Paints.”  American 

Art 22, no. 1 (Spring 2008): 102-15. 

 

 

Tues., November 11 – Jacob Lawrence: Social Realism and Modernism 

 

Second paper topic distributed in class. 

 

King-Hammond, Leslie.  “Inside-Outside, Uptown-Downtown: Jacob Lawrence and the 

Aesthetic Ethos of the Harlem Working-Class Community,” in Over the Line: The Art 

and Life of Jacob Lawrence, 67-85.  Seattle: University of Washington Press, 2001.   

 

Gates, Henry Louis, Jr.  “Harlem on our Minds.”  In Rhapsodies in Black: Art of the 

Harlem Renaissance, 160-7.  London: Hayward Gallery, Institute of International Visual 

Arts; Berkeley: University of California Press, 1997. 

 

 

Thurs., November 13 – Jacob Lawrence: Faith in the Folk 

 

Lawrence, Jacob.  “Oral History Interview with Jacob Lawrence, October 26, 1968.”  

Interview by Carroll Greene.  Archives of American Art, Smithsonian Institution.  

http://www.aaa.si.edu/collections/oralhistories/transcripts/lawren68.htm. 

 

 

Tues., November 18 – Elizabeth Catlett and Charles White: Social Realism, International 

Modernism, and Transnational America 

 

Catlett, Elizabeth.  Selected statements.  In Voicing Our Visions: Writings by Women 

Artists, edited by Mara R. Witzling, 334-48.  New York: Universe, 1991. 

 

 

Thurs., November 20 – The Murals of John Biggers 

 

Second paper due in class. 

 

 

Tues, November 25 – Romare Bearden 

 

Bearden, Romare.  “The Negro and Modern Art.”  In The Portable Harlem Renaissance 

Reader, edited by David Levering Lewis, 138-41.  New York: Penguin Books, 1994. 

 

http://www.aaa.si.edu/collections/oralhistories/transcripts/lawren68.htm
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Thurs., November 27 – Thanksgiving – Class does not meet. 

 

 

Tues., December 2 – Museum visit 

 

Class visit to the Ackland Art Museum to see paintings and prints by Rose Piper and 

others. 

 

 

Thurs., December 4 – Reading Day – Class does not meet. 

 

 

Thurs., December 11 at 8:00 a.m. – Final Exam 
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Art 485: Art of the Harlem Renaissance 

Prof. John Bowles 

 

[Sample paper topic #2] 

Jacob Lawrence: 

The Migration, Ongoing 
 

Due Thursday, November 20 

 

Before you write: 

1. Read Richard J. Powell‟s essay, “Jacob Lawrence: Keep on Movin‟,” (American Art 15, 

no. 1 (Spring 2001): 90-93). 

 

2. Visit the exhibition, “The Migration Series Revisited,” at 

 

GoldenBelt 

807 East Main Street 

Durham, NC 27701 

 

GoldenBelt is located at the corner of Fayetteville (Elizabeth) and Main Streets.  For 

directions, see http://www.goldenbeltarts.com/about_locationDirection.html. 

 

For information about the exhibition and for a calendar of related events, see 

http://editor.ne16.com/he/vo.aspx?FileID=191287&MemberID=288582205&MailID=59

71145. 

 

Your assignment: 

Richard Powell argues that Jacob Lawrence‟s Migration series represents both the experience of 

moving (of migration) and the style of those who move. 

 

Select two paintings from Lawrence‟s Migration series (but not the one Powell discusses, panel 

sixty, “And the migrants kept coming”).  Analyze how Lawrence deploys subject matter, 

style, and text to create meaning in the two paintings.  Consider how they relate to each other 

and to the overall narrative of Lawrence‟s series. 

 

The exhibition at GoldenBelt comprises new photographs of Lawrence‟s paintings.  In your 

conclusion, state your opinions about how the artworks are installed or displayed.  Does the 

present installation help to clarify Lawrence‟s project?  

 

 

About the exhibition: 

See the press release for the original version of the exhibition, “Jacob Lawrence: Undoing the 

Ongoing Bastardization of the Migration of the Negro,” at 

http://www.artcal.net/event/view/12/6018.   

http://www.goldenbeltarts.com/about_locationDirection.html
http://editor.ne16.com/he/vo.aspx?FileID=191287&MemberID=288582205&MailID=5971145
http://editor.ne16.com/he/vo.aspx?FileID=191287&MemberID=288582205&MailID=5971145
http://www.artcal.net/event/view/12/6018
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NOTE: Please do not read Holland Cotter’s New York Times review of the exhibition 

(posted on the GoldenBelt web site) until after you have written your paper! 

Paper guidelines: 

Write a paper of 3-4 typed pages, double-spaced, plus, if necessary, a bibliography.  You do 

not need to include illustrations of any of Lawrence‟s paintings.  The final draft of your paper is 

due in class on Thursday, November 20.  Late papers will be marked down one full grade for 

each day late. 

 

You are welcome to conduct research for your paper but it is not required.  I am most interested 

in your own thoughts about the artworks and their installation. 
 

Your paper should be well-organized and clearly written.  This means that it should include an 

introduction in which you state your argument, a body in which you explain your arguments and 

support them with evidence, and a conclusion.  To support your argument, be sure to offer 

descriptive examples from each artwork you discuss. 

 

Your essay should be free from grammatical and spelling errors and “typos.”  Be sure to leave 

yourself time to proofread your paper and make the necessary corrections before printing your 

final draft.  Your essay will be graded for content and presentation. 

 

 

The Writing Center: 

For further assistance with brainstorming, writing your paper, and editing the final draft, I 

recommend contacting the Writing Center.  Their services, including one-on-one tutoring, are 

free to all students.  Information is available on the web at: http://www.unc.edu/depts/wcweb/. 

 

 

Citing sources and the bibliography: 

Although this assignment is not intended to be a research project, you are welcome to cite 

outside sources, such as books, exhibit reviews, and web sites in your paper.  However, 

whenever you use someone else’s ideas or words, you must give credit to the originator of 

that idea.  If you do not acknowledge the source of an idea or someone else‟s words, you are 

plagiarizing.  Plagiarism in this course carries heavy penalties. 

 

Include a bibliography of articles, books and on-line resources cited in your paper.  See the 

library’s helpful web page for information about citing your sources: 

http://www.lib.unc.edu/house/how_do_i/researching/cite_sources.html.   

 

 

 

 

 

 

http://www.unc.edu/depts/wcweb/
http://www.lib.unc.edu/house/how_do_i/researching/cite_sources.html


Art 596 Experience in Research 

 

Students complete an independent and original research project in an art history related field. 

Through this, students will gain practical knowledge of the practice of art history.  

 

Students wishing to receive credit for this independent research must make arrangements with a 

faculty mentor who will then supervise this project.  

 

1.  At the beginning of the semester, student will submit a one-page prospectus for a research 

project and an annotated list of at least five sources. The faculty and student will then set up 

regularly scheduled meetings at which the progress of the student can be monitored and at which 

various elements of the project will be due: abstract, preliminary bibliography, annotated 

bibliography, introductory paragraph and thesis statement, etc.  

 

2. At the end of the internship period, the student will turn in a 15-20 page, double-spaced paper 

based on the research and work that s/he did for the semester.  

 

NOTE: Because students are designing their own projects in consultation with the faculty 

member there is no one set of texts that will be appropriate for all students.  The student will be 

graded on the quality of their preliminary work, as well as the quality of the final paper.  

 

 



COMP 523: Software Engineering Lab                             

 

Instructor: Diane Pozefsky 
  146 Brooks Bldg, 962-1817 
  pozefsky@cs.unc.edu 
  AIM:  dianepozefsky  

Yahoo: pozefsky  
 
Class: Tuesday and Thursday 12:30-1:45, Sitterson 115 

Team meetings with instructor, 1 hour each week, times to be scheduled  
 based on team availability, Brooks 146 

 
Special Considerations: 

 Please note that there are 4 hours of required class time each week.  (We are 

currently seeking to change this to a 4-credit course to reflect the additional class hours.) 

 Beyond class time, there are regular meetings needed with your client and with team 
members. From past experience, students typically average 10 hours per week 
outside of class time.  Please consider your schedule and commitments when you 
register for this course, as your team members will be depending on your meeting 
commitments.  Recognize that dropping this course creates a significant hardship for 
other team members.   

 There will be no students added to this course after team assignments are made the 
second day of classes. 

 Attendance is required for both classes and team meetings.  You must inform wither 
the instructor or a team member whenever you are going to miss a team meeting as I 
do not start these meetings until everyone is there.  

 
Final Exam: Friday, December 12, 12:00-3:00  
 
Office Hours:  Drop in or by appointment.  I am happy to speak with students whenever I 
am in my office and encourage you to ask questions by email or instant messaging.  
 
Prerequisites:  COMP 410 (Data Structures) and COMP 411 (Computer Organization).  
 
General Education Requirements:  We are currently seeking approval for the following tags. 

EE Experiential Education Connection 
CI Communication Intensive Connection 

Course Description:  The goal of this course is to teach the skills necessary for building a 
software product as a team. The lecture portion of the class will cover the broader picture of 
software engineering that includes a wide range of software development projects in terms 
of size, complexity, and criticality.  

The essence of the course is the faculty-coached team project. Teams of 3-4 students 
spend the semester negotiating, estimating, scheduling, specifying, coding, debugging, 
integrating, documenting and testing a substantial programming product. Each project has a 
real client that is expecting a completed project. Beyond the class hours, most teams meet 
with their client on a weekly or biweekly basis and schedule working team meetings as well. 

mailto:pozefsky@cs.unc.edu
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 Each document will be submitted to the professor in draft form and will be revised based on 
comments.  In addition, documentation needs to be maintained to reflect changes in the 
product that is being produced.   

At the end of the course, each student will have experienced all aspects of a software 
development project, including 

 working with a client to define goals and priorities 

 designing a system 

 scheduling and planning a multi-person project 
 effective communications 

 running meetings 

 writing technical documentation 

 preparing web content 
 writing and testing code 

 deploying the system 

 public presentations 

Required text:  There is no required text.  Readings from the Internet will be assigned.   
 

Web site:  All announcements, due dates, assignments and reference materials will be 
posted on the class web site, http://www.cs.unc.edu/Courses/comp523-f08.  Details for the 
content of each of the deliverables are posted on the website as well as templates and or 
samples. 
 
Major Deliverables: 
By the end of the semester, each team will have developed a significant piece of software 
and the required documentation.  All documents will be revised at least once based on 
instructor review and in some cases peer reviews.  In addition, all documents will need to be 
maintained and updated to reflect project changes.   
 
Final deliverables include: 

 Web site.  The web site is to be the repository of all course materials. This is a public 
website and you need to be considerate of such use. The contents and appearance 
of the web site reflect on your team, on the class, and on the university. This is a 
living document and needs to be kept up to date.  

 Concept document. This document captures the essence of what the project is 
trying to accomplish in no more than one page.  It is the description that you would 
give to attract an investor or developer.  The goal is to explain what you are doing 
and why.  It does not include any technical details.  

 Contract. The contract is the agreement among the team, the client, and the 
professor as to what will be delivered when. Missed commitments from the contract 
cost you reputation and potentially grade. The client must approve the document 
before it is considered complete.  

 Project plan. The project plan captures your work plan. I recommend detail at the 1-
week level but require that it be in no more than 2 week increments. Each activity 



COMP 523: Software Engineering Lab                             

 

requires a "deliverable" that allows you to say unquestionably whether or not you 
have met that goal. Once the project plan has been agreed to between the team and 
the instructor, all changes to it need to be tracked. 

 Functional Specification. The functional specification (or spec) is a document from 
which a developer can develop the system.  It should be complete enough that it 
could be used as a bid request out to a third party.  Key components of the spec are 
use cases and requirements.  A typical functional spec is 10-15 pages. 

 Design document. The purpose of the design document is to be the guide for 
someone who needs to understand the code to maintain it, extend it, or re-use parts 
of it. While "all of the information" is in the code, the concepts that underlie it are lost 
in the details. Consider this document a tutorial for your code. Specific elements to be 
included in the design document include the architecture (diagram required), the 
decomposition of the program (typically including the primary modules, processes 
and data), and a record of key design decisions.  While parts of this document may 
be created using software tools that extract information from your code, the most 
important and hardest part of the document is the introductory material that allows 
the user to understand those details.  Design documents typically run 25-30 pages.   

 User manual. The user manual is intended for the users of the system. If there are 
different types of users, there minimally must be different sections for them. The 
manual needs to be written at an appropriate level for the intended audience (e.g., if 
the user is a reluctant computer user, the manual should be very specific and avoid 
jargon). User manuals may be written documents or online support.  Length of these 
documents vary considerably, but are usually about 5-10 pages. 

 Administrator manual. The administrator manual is intended for the person setting 
up the system. This needs to include all software and hardware dependencies, 
download instructions, and any hardware set-up instructions. This is the place to 
document what systems have been tested, what the expected compatibilities are and 
any known incompatibilities. The administrator manual is typically a bit longer than a 
user manual and runs 10-15 pages. 

 Test plan. The test plan covers all aspects of testing:  unit test, system test, user 
testing (including who they are) and tools to be used.  The plan should include those 
aspects that should be tested in an ideal world as well as what you will be testing.   

 Code. Aside from functioning properly, the code is expected to be consistently written 
and well documented in a uniform manner. Assure that your team is following 
consistent standards. The only way that I should be able to tell who wrote a module is 
by the fact that the person's name is included in the comments. 

 
Presentations:  Each team will give two presentations.  The first presentation will be early 
in the semester and focus on preliminary concepts and ideas.  The purpose of this 
presentation is to foster class discussion to improve your project.  The second presentation 
is the final presentation of your work.  Clients will be invited to both of these presentations. 
 
In addition, there will be regular demonstrations in class of your project.  The purpose of 
these presentations is feedback and as preparation for such demonstrations to your clients 
throughout the semester.   
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Exams:  There will be two exams during the semester.  They will be take home exams.  The 
first exam will be required.  If the class as a whole does well, the second exam will be 
optional.  The final exam is the public presentation of the end product. 
 
Grading:   

 

 

 

The project grade is based on the overall results, including peer and client evaluations. 
Quality and timeliness of all deliverables are key considerations. 
 
The grade is an individual grade, not a team grade. If the team, the client and I all agree that 
contributions were equivalent, each team member will receive the same grade. If there are 
significant variances in the work done by team members, this grade can vary significantly. 
Specifically, there will be a score computed for the project and then an individual 
contribution factor will be applied to that number. For example, if it is determined that one 
person did considerably less than the others on the team, that individual's grade would be 
multiplied by an appropriate factor -- perhaps 80% of the score. Specifically the multiplier 
can range from .8 to 1.1.  I will rarely go over 1 as I basically believe that you should not get 
a grade better than the project, but there are exceptions to every rule.   

Project grade will be based 40% on code, 30% on documentation, 5% on the team's record 
of on-time delivery, and 5% on professionalism.   

 The project will be graded based on the results of testing, not at the start of testing.   
 Documentation is due with the final deliverable.   
 On time delivery is defined as meeting the schedule that you commit to.  Changes 

are permitted in advance; a change the day that something is due is considered 
being late.   

 Professionalism is defined as being responsive to your client and being on time to all 
committed meetings. 

 
 

80% Project  

10% Team presentations  
       3% first presentation 
       7% final presentation 

10% Exams 



 CURRICULUM FOR DENTAL HYGIENE 
 UNC SCHOOL OF DENTISTRY 
 
COURSE:  DHYG 404 (97) DENTAL HYGIENE SPECIALTY PRACTICUM 
 
TERM:   Spring Semester, 2008; 1 lecture hour and 12 laboratory/field 

experience hours per week (or equivalent) 
 
CREDIT:  5 Semester Hours 
 
TEXT:   Selected Readings 
 
INSTRUCTORS:  Dr. Sally M. Mauriello, Course Director 
 

  Specialty Coordinators: 
  Ms. Jennifer Brame  (Hospital Dentistry) 
  Dr. Sally Mauriello (Geriatric Dentistry) 
  Ms. Charlotte Peterson (Pediatric Dentistry) 
   
  Senior Poster Mentors: 
  Ms. Jennifer Brame 
  Dr. Sally Mauriello 
  Ms. Vickie Overman 
  Ms. Charlotte Peterson 
  Dr. Tabitha Tavoc 
   
   
 
COURSE DESCRIPTION: 

 
 This course is a culmination of in-depth study in dental hygiene.  
Through lectures and a series of specialized laboratory, clinical, and hospital 
experiences at selected on-and off-campus training sites, the expanding role of 
the dental hygienist in health care delivery systems is emphasized.  The in-
depth study areas are Geriatric Dentistry, Hospital Dentistry, Dental Research, 
and Pediatric Dentistry.  
 
COURSE OBJECTIVE: 
 
 Upon completion of the course, the student will demonstrate a greater 
understanding of the discipline selected for in-depth study through: 
 
 - development of a senior poster based on library research, a case 

report if appropriate, or an original research project. 

 - responsible participation in activities at the training site. 
 - effective communication with personnel at the training site and 

with faculty coordinator. 
 - an oral presentation summarizing the experiences at the training 

site. 
 
 The specific objectives for each in-depth study area are cited below: 
 
 Geriatric Dentistry 
 Upon completion of the practicum, the student will have acquired the 

knowledge and skills to: 
 1. relate the normal, physical, psychological, and socio-economic 

changes that occur in later life to daily experiences with the 
elderly. 

 2. manage geriatric patients who are homebound or in institutional 
settings. 

 3. develop an awareness of management skills that are necessary in 
order to function as a member of a multi-disciplinary team. 

 4. develop an awareness of the current political issues and their 
effect on the geriatric population. 

 5. assess and plan the treatment of dental care using a holistic 
approach for a geriatric patient. 

 6. assess the dental needs of various geriatric institutions and 
design an appropriate dental health program. 
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 7. design educational materials related to dental health that comply 
with the special needs of the elderly. 

 8. demonstrate an understanding of the function of federal and 
community geriatric agencies. 

 9. gather information for the development of a senior paper. 
 
 Hospital Dentistry 
 
 Upon completion of the practicum, the student will have acquired the 

knowledge and skills to: 
 1. manage the dental health needs of the medically, physically and 

emotionally handicapped patient in the hospital setting. 

 2. develop a course of dental hygiene treatment based on the knowledge 
of specific disease entities and treatment and their limitations to 
normal daily function. 

 3. design an in-service program related to dental health for hospital 
personnel. 

 4. function optimally as a member of an interdisciplinary health team. 
 5. demonstrate an awareness of management skills necessary for the 

efficient function of a hospital dental service. 
 6. design and evaluate educational materials related to dental health 

for use in the hospital at large. 
 7. gather information for the development of a senior paper. 
 
 Pediatric Dentistry 
 
 Upon completion of the practicum, the student will have acquired the 

knowledge and skills to: 
 1. demonstrate an understanding of the problems of children with 

selected health disabilities. 
 2. manage the dental hygiene treatment of children with selected 

health disabilities demonstrating a knowledge of the effects of 
their condition on treatment planning. 

 3. demonstrate an understanding of growth and development, and of the 
embryological basis of developmental disorders. 

 4. demonstrate an understanding of neurological and psycho-social 
impairment. 

 5. demonstrate an understanding of the problems of normal child 
patients, as well as those with a wide range of physical and mental 
disabilities. 

 6. assess behavior patterns of the normal and handicapped child, 

select the most effective behavior modification techniques for use 
with the various types. 

 7. manage, through behavior modification and selected special dental 
techniques, the normal child patient and those with cleft palates, 
periodontal problems, orthodontic dysfunctions, hearing problems, 
brain disorders, psychoses, learning disabilities, mental 
retardation and physical handicaps affecting independent function. 

 8. apply current psychological advances to dental situations. 
 9. value the roles of other health personnel in the interdisciplinary 

approach to the delivery of care to the child patient and function 
effectively as a member of a delivery team. 

     10. assess the role of the parent in the management and treatment of 
the child patient. 

     11. design dental health educational materials and special oral 
physiotherapeutic aids for use in office and in institutional 

settings. 
     12. conduct a literature search and select pertinent information for 

the development of a library research paper or a case study. 
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Track Objectives (continued) 
 
Dental Research  
 
 Upon completion of this practicum, the student will be able to: 
 1. demonstrate an understanding of biological processes as they relate 

to growth and development, health and disease of the oral cavity. 
 2. relate systemic states and genetic influences to oral health and 

disease. 
 3. formulate a research problem, implement a research plan, evaluate 

results, and document all aspects accurately and objectively in 
writing and orally. 

 4. identify and utilize available resources in the selection of 
research techniques. 

 
REQUIREMENTS: 
 
During the semester the student will attend scheduled lectures/seminars (3 
hours/week) and will spend 105 hours at a specially selected training site.  
Practicum information on the site will be discussed further in class. The 
remaining course hours (18 hours) will be devoted to development of the senior 
poster, and to preparation for and evaluation of the practicum experience.   
 
The senior poster will be based on library research, a case report if 
appropriate, or an original research project.  Detailed information on topic 
selection and scientific writing has been presented in the Fall DHYG 404 
segment. Proper format for the poster will be presented by the course director. 

A schedule giving dates for submitting the various sections and the final draft 
of the poster will be distributed and discussed during the course orientation. 
 
The practicum "Report Out" is scheduled for April 23, 2008.  At this time, each 
student will present their poster on the literature review. A five minute oral 
report summarizing their practicum activities will be presented.  Schedules and 
other details for planning will be distributed by the course director. 
 
EVALUATION: 
 
In evaluating the student's performance and determining the course grade the 
following criteria will be used. 
 
 Senior poster       30% 

 Participation and Performance  
  in Practicum Activities       40% 
 Final Exam       20% 
 Report-out Presentation     10% 
 
Poster Mentors will evaluate the senior paper and "report out" presentation 
based on the evaluation material distributed in class.  Evaluation of didactic 
material and/or activities will be distributed in class.
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Grading scale: 
 
    98.5 - 100   A+ 
    95.0 - 98.4  A 
    93.5 - 94.9  A- 
    92.0 - 93.4  B+ 
    88.0 - 91.9  B 
    86.5 - 87.9  B- 
    85.0 - 86.4  C+ 
    81.0 - 84.9  C 
    79.5 - 80.9  C- 
    77.0 - 79.4  D+ 

    72.5 - 76.9  D 
     0.0 - 72.4  F 
 
CLASS TIME AND ROOM ASSIGNMENT  
 
Friday 2:00-5:00 (Some classes may be scheduled at other time periods according 
to individual activity needs). 
 
Room: 464 Brauer Hall (except 2/15 and 3/28:  3180 Old Dental Building) 
    (2/22: 207 Carrington Hall)  
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UNC SCHOOL OF DENTISTRY 

CURRICULUM FOR DENTAL HYGIENE 
SPRING 2008 

 
DHYG 404 (97) Dental Hygiene Specialty Practicum 
 
 
DATE           TRACK ACTIVITY   POSTER ASSIGNMENT 
______________________________________________________________________________ 
 
1/11/08   No Class 

______________________________________________________________________________ 
 
1/18/08 
2- 2:30   Course Orientation  
464 Brauer Hall 
Mauriello 
2:30-3:30   Elder Abuse    
3:30-4:00   On Golden Pond Discussion 
------------------------------------------------------------------------------ 
4:00-5:00   Senior Poster   Title, Intro, Ref 
    Mentor Meetings   Due: 1/25/08 
______________________________________________________________________________ 
 
1/23/08 (Wed) 
9:00-11:00   Radiation Oncology and 

Dr. Robert Adams   Tour of Clinic 
Ground Floor(Basement) 
Gravely  
______________________________________________________________________________ 
 
1/25/08   Bleeding Disorders 
2:00-4:00 
Southerland 
464 Brauer Hall 
------------------------------------------------------------------------------ 
Senior poster        Introduction, Title 
assignment        page, and Reference 
         List in Template.  
         DUE: Today 

          
         Submit Lit.Review   
         Draft 
         DUE: Today 
 
______________________________________________________________________________ 
 
2/01/08 
2:00-4:00   Prosthodontics and    
Dr. Glenn Minsley  Maxillofacial Reconstruction 
464 Brauer Hall 
4:00-5:00   Hearing Disorders 
Dr. Mark Haythorn 
------------------------------------------------------------------------------ 
Senior poster       Submit Discussion 

assignment         Draft 
      Due: Today 

______________________________________________________________________________ 
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DHYG 404 (97) Schedule (continued) 
 
DATE           TRACK ACTIVITY   PAPER ASSIGNMENT 
______________________________________________________________________________ 
 
2/08/08 
464 Brauer Hall 
2:00-3:15   Assessment of the  
Samuelson   Geriatric Patient  
 
3:15-5:00   Pharmacological Assessment 
Samuelson   of the Geriatric Patient 

------------------------------------------------------------------------------ 
Senior poster       Lit Review 
Assignment        in Template 
         DUE: 2/15/08 
______________________________________________________________________________ 
 
2/15/08 
2-3:30    Role of the Hospital  
Ms. K. Vriesema  Dental Hygienist 
3180 Old Dental Bldg  
3:30-5:00   Case Studies of Hospital-based 
Brame     Patients 
------------------------------------------------------------------------------ 
Senior Poster       Submit Discussion 
Assignment         /summary Draft 

         DUE: Today 
______________________________________________________________________________ 
 
2/22/08 
2-3:30    Fetal Alcohol Syndrome    
Dr. Cathy Sulik 
207 Carrington Hall 
3:30-5:00   Class Discussion 
------------------------------------------------------------------------------ 
Senior poster       Discussion/Summary in 
Assignment        Template 
         DUE: 02/29/08 
______________________________________________________________________________ 
2/29/08 

2-3:30     
Ms. Linda Varbelo  Autism 
464 Brauer Hall 
3:30-5:00   Class Discussion 
------------------------------------------------------------------------------ 
Senior poster       Poster submitted to  
Assignment        Learning Resources 
______________________________________________________________________________ 
         
3/07/08 
2:00-3:15   Fluoride Varnish Program in 
Ms. Kelly Haupt  Pediatric Medically Offices 
464 Brauer Hall 
3:15-5:00   Management of the Medically 
Dr. Jessica Lee  Compromised Pediatric Patient 

------------------------------------------------------------------------------ 
Senior poster       Meet with mentor if 

needed 
______________________________________________________________________________ 
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3/10/08 - 3/14/08  SPRING BREAK 
_____________________________________________________________________________ 
 
DHYG 404 (97) Schedule (continued) 
 
DATE           TRACK ACTIVITY   PAPER ASSIGNMENT 
_____________________________________________________________________________ 
3/21/08    HOLIDAY: GOOD FRIDAY 
2-5:00     
------------------------------------------------------------------------------ 
Senior paper         

Assignment        
______________________________________________________________________________ 
 
3/28/08    Site Orientation 
2:00-3:00 
Track Coordinator 
RM 3180  
------------------------------------------------------------------------------ 
3:00-5:00 
Senior paper         
Assignment        Due: Edits for Poster 

for Final Print  

3/31/08 - 4/18/08  3-WEEK PRACTICUM 
 

4/04/08   Fall Compensation Time 
2:00-4:00 
 
4/11/08   Fall Compensation Time 
2:00-4:00 
 
4/18/08   Fall Compensation Time 
2:00-4:00 
______________________________________________________________________________ 
 
4/23/08 
8:00-12:00   Report-Out 
______________________________________________________________________________ 

 
4/25/08  NO CLASS 

______________________________________________________________________________
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UNC SCHOOL OF DENTISTRY 
DENTAL HYGIENE PROGRAM 

DHYG 404 (97) PRACTICUM ASSIGNMENTS 
2008 
 

Cuneo Michaela UNC Hospitals Dental Clinic Chapel Hill, NC 

Davenport Angela Craven Correctional Institution Vanceboro, NC 

Duong T-Huong UNC Prosthodontics Chapel Hill, NC 

Fisher Allison Cabarrus Health Alliance Concord, NC 

Floyd Danielle Wake Medical Center Raleigh, NC 

Goettsche Courtney Alamance County Health Dept Burlington, NC 

Gordon Katherine Butner Federal Prison Butner, NC 

Hall Erin Piedmont Health Services-Moncure Moncure, NC 

H-Harris Sheronda Butner Federal Prison Butner, NC 

Hawkins Abbey VA Durham Durham, NC 

Hockaday Jodie WFU Baptist Medical Center Winston-Salem, NC 

Holt Carrie Duke Children's Center Durham, NC 

Jeon Seung Piedmont Health Services-Carrboro Carrboro, NC 

Johnston Ashley Duke Children's Center Durham, NC 

Kennedy Rachel Piedmont Health Services-Siler City Siler City, NC 

Kim Inae First Health Dental Care Center Southern Pines, NC 

Le Uyen Tri-County CHC Dunn, NC 

Locklear Jessica Robeson County Health Department Lumberton, NC 

McPeters Sarah UNC Hospitals Dental Clinic Chapel Hill, NC 

Montoya Emily Camp Lejune Jacksonville, NC 

Newbern Robyn VA Hampton Hampton, VA 

Odongo Evelyn Wake Medical Center Raleigh, NC 

Oliver Erin VA Durham Durham, NC 

Orihood Stephanie Camp Lejune Jacksonville, NC 

Prager Michelle Wake County Human Services Raleigh, NC 

Ramsey Deidre Pied Health Services-Prospect Hill Prospect Hill, NC 

Ross Erin Stanly County Health Department Albemarle, NC 

Smith Jennifer New Hanover Comm Health Center Wilmington, NC 

Vang Yee Tri-County CHC Dunn, NC 

Varela Jose Orange County Health Department Ch. Hill and Hillsborough, NC 

Wenn Julianna New Hanover Comm Health Center Wilmington, NC 

Woolley Christen  Fayetteville VA Fayetteville, NC 

Youssef Magi Fayetteville VA Fayetteville, NC 

Barbour Pam Camp Lejune Jacksonville, NC 

Rider Amy Go Health Clinic, UNC Chapel Hill, NC 

Pham Linda Go Health Clinic, UNC Chapel Hill, NC 

La Chappelle Erin UNC Pediatric Clinic, UNC Chapel Hill, NC 

Oliver Leslie Research Project  
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STUDENT NAME:__________________________________________ 
Poster Topic:__________________________________________ 
Practicum Site:________________________________________ 
 

UNC SHCOOL OF DENTISTRY 
CURRICULUM FOR DENTAL HYGIENE 

 
DHYG 404 (97) SPECIALTY PRACTICUM 

2008 

REPORT-OUT EVALUATION 
 
 
Each student will be evaluated based on their oral and poster presentation 
during report-out. This form includes the criteria that the student will be 
evaluated on.  The maximum number of points awarded for each statement is noted 
in parentheses. 
 
Poster Presentation 
  
1.  Poster includes pertinent sections (Intro, Lit review, 
 Discussion, Summary, Title, References).          (10) _____   
 
2.  Poster content is based on scientific evidence.    (10) _____ 
 

3.  Appropriate use of audiovisuals.        (5) _____  
 
4.  Appropriately responds to questions.      (5) _____   
 
5.  Poster content is visually appealing.        (5) _____   
 
6.  Poster is well-organized.        (5) _____   
 
7.  Presenter is neat and well-groomed      (5)  ____   
 
8.  Presenter speaks clearly and distinctly     (5) _____  
      
 
 

 
 
                                            TOTAL GRADE        _________ 
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COMMENTS: 
SMM/92,93,95,2005,07 
 

DHYG 404 (97)  
Senior Poster 

Mentor Assignments  
 
 

 

Brame Mauriello Overman Peterson Tavoc 

Abbey Hawkins Uyen Le Huong Duong Evelyn Odongo Julianna Wenn 

Courtney Goettsche Yee Vang Jodie Hockaday Amy Herron Allison Fisher 

Sarah McPeters Erin Jolly Christen Wooley Connie Harbinson Stephanie Orihood 

Michele Prager Ashley Johnston Rachel Kennedy Michaela Cuneo Magi Youssef 

Deidre Ramsey Emily Montoya Carrie Holt Seong Jeon Linda Pham 

Jennifer Smith Sheronda H-Harris Katherine 
Gordon 

Jessica Locklear Amy Rider 

Erin Oliver Leslie Oliver Pam Barber Erin LaChappelle Robyn Newbern 

Danielle G-Floyd Eryn Walasin Erin Ross Jose Varela Angela Davenport 

 InAe Kim    
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UNC SCHOOL OF DENTISTRY 

CURRICULUM FOR DENTAL HYGIENE 
DHYG 404 (97)  SPECIALTY PRACTICUM 

SPRING 2008 
 

SENIOR POSTER EVALUATION 
 
 
This evaluation will include both a process/development evaluation and a final 
product evaluation.  Each section will receive an overall grade based on the 
criteria listed below (maximum point value for each section is stated in 

parentheses).  A final grade for the process and product evaluation will be 
derived from the total of the assigned grades for each section. 
 
 
STUDENT NAME:                                         
 
TITLE:                                                           
 
 
 
TITLE PAGE/REFERENCES                           (5)        
 
Submitted on time. 
Title accurately reflects content of paper. 
Student name and date listed on title page. 

Reference list compiled in proper format. 
Appropriate references chosen for review. 
 
Comments: 
 
 
INTRODUCTION                                    (25)        
 
Submitted on time. 
Purpose stated clearly. 
Problem defined. 
Relevance for why this topic is being researched is stated. 
Correct spelling and grammar used. 
Scientific writing style used (complete sentences, no run-on sentences, 

succinct composition). 
 
 
Comments: 
 
 
LITERATURE REVIEW                               (35)          
 
Submitted on time. 
Thorough review of literature. 
Statements accurately reflect content of articles. 
Subheadings are used to clarify and organize ideas. 
Large sections of text are not directly quoted from articles. 
Correct spelling and grammar used. 
Scientific writing style used (complete sentences, no run-on sentences, 

succinct composition). 
 
 
Comments: 
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DISCUSSION/CONCLUSIONS                          (15)          
 
Submitted on time. 
Personal opinions are expressed. 
Reasonable conclusions are drawn from information presented. 
References are cited to support or refute conclusions reached. 
Correct spelling and grammar are used. 
Scientific writing style used (complete sentences, no run-on sentences, 
succinct composition). 
 

 
Comments: 
 
 
 
 
SUMMARY                                         (10)          
 
Submitted on time. 
Paper summarized in 100 or less words. 
Content accurately summarizes content of paper. 
Section can stand alone. 
Correct spelling and grammar used. 
Scientific writing style used (complete sentences, no run-on sentences, 
succinct composition). 

Comments were incorporated from previous readings 
Reference list was revised. 
 
Comments: 
 
 
 
 
FINAL POSTER                                     (10)        
 
Typed and double-spaced. 
Correct format followed. 
Correct spelling and grammar use. 
Scientific writing style used (no run-on sentences, succinct composition). 

Paper is neat. 
Overall organization of paper appropriate for the topic reviewed. 
Paper exhibits continuity of ideas. 
 
 
Comments: 
 
 
 
       TOTAL POINTS ____________ 
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 UNC SCHOOL OF DENTISTRY 
 DENTAL HYGIENE PROGRAM 
 
 GUIDELINES FOR DENTAL HYGIENE STUDENT PRACTICUM 
 
 Off-Campus Training Sites 
 (Three-Week Rotations) 
 
To effectively implement the three-week practicum for dental hygiene students 
at off-campus training sites, the following guidelines should be utilized. 
 
1. During the first and second day of the student's rotation, a 

comprehensive orientation should occur.  This program should 
include introductions to staff, tour of the facilities, review of 
regulations governing the student's activity, explanation of 
administrative structure, and any other information pertinent to a 
meaningful experience during the rotation. 

 
2. Scheduling 
 
 During the rotation, the student should spend 35 hours per week at the 

site, for a total of 105 hours for three weeks.  A minimum of 70 hours 
should be scheduled for clinical experience (direct patient care, 
providing dental hygiene services).  This experience may be concentrated 
during several weeks or may be evenly distributed throughout the 
practicum. 

 

 The remaining hours should be devoted to activities and experiences that 
support the non-clinical objectives of the student's experience (as cited 
in the Extramural Program document.) 

 
 Prior to the arrival of the student, the supervisor at the site should 

submit to the dental hygiene track coordinator at the University a 
tentative schedule of the activities planned for each student.  (Forms 
are enclosed).  This tentative schedule should be general in format, 
reflecting the scope of experience. 

 
 During the rotation the student will maintain a daily schedule of the 

activities and experiences which he/she has. 
 
3. Communication 

 
 During the practicum every effort should be made for effective 

communication between the site and the dental hygiene track coordinator. 
 Telephone calls should be made if problems arise.  Visitation by the 
 coordinator during the rotation will be planned with the supervisor. 
 
4. Senior Library Research Papers, Case Reports, etc. 
 
 Prior to the beginning of the practicum, each student will identify a 

track-related topic and will initiate a literature search for developing 
the required senior paper.  In many instances, the subject will be 
germane to activities and planned experiences at the site.  The student 
should advise the supervisor at the site of the selected topic and should 
make every effort to enhance his/her practical knowledge in that subject 
area.  Supervisors are requested to support the student's interests in 

this endeavor. 
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5. Evaluation 
 
 Standardized evaluation forms will be provided for the supervisor at the 

site.  These forms should be completed and sent to the dental hygiene 
track coordinator within one week of the student's departure. 

 
 The student will also complete standardized evaluation forms upon return 

to the campus and at the end of the semester. 
 
 Upon request, the essence of these evaluations will be shared with the 

individuals involved. 
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 CURRICULUM FOR DENTAL HYGIENE 
 UNC SCHOOL OF DENTISTRY 
 DENTAL HYGIENE PRACTICUM EVALUATION 
 STUDENT FORM 
 
Student Name__________________________________________ Date__________________ 
 
Cooperating Institution_______________________________ 
                                                                 
          Strongly                      Strongly 
          Disagree    Disagree   Agree  Agree  
______________________________________________________________________________ 
 1.  My orientation to the training│            │           │      │         |  
     site was adequate.            │            │           │      │         │ 
                                   └────────────┴───────────┴──────┴─────────┘ 
    COMMENT                        
______________________________________________________________________________ 
 2.  The staff effectively         │            │           │      │         |  
     communicated with me.         │            │           │      │         │ 
                                   └────────────┴───────────┴──────┴─────────┘ 
  COMMENT 
______________________________________________________________________________ 
3.  The staff provided adequate    │            │           │      │         |  
    supervision and feedback       │            │           │      │         │ 
                                   └────────────┴───────────┴──────┴─────────┘ 
    COMMENT 
_____________________________________________________________________________ 

4.  My schedule and work-load     │             │            │      │        │ 
    were reasonable               │             │            │      │        │ 
                                  └─────────────┴────────────┴──────┴────────┘ 
    COMMENT 
_____________________________________________________________________________ 
5.  The resources for learning    │             │            │      │        │ 
    experiences were adequate.    │             │            │      │        │ 
                                  └─────────────┴────────────┴──────┴────────┘ 
    COMMENTS 
_____________________________________________________________________________ 
6.  I was adequately prepared     │             │             │      │       │ 
    to meet responsibilities and  │             │             │      │       │ 
    exercise initiative during    └─────────────┴─────────────┴──────┴───────┘ 
    the practicum.  

  
    COMMENTS 
_____________________________________________________________________________ 
7.  I was able to communicate     │             │              │      │      │ 
    effectively with those with   │             │              │      │      │ 
    whom I worked(faculty, staff, └─────────────┴──────────────┴──────┴──────┘ 
    patients, other students).  
 
    COMMENTS 
 
_____________________________________________________________________________ 
8.  The practicum experience met  │            │           │      │          │ 
    my expectations.              │            │           │      │          │ 
                                  └────────────┴───────────┴──────┴──────────┘ 
    COMMENT:                       
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Student evaluation (continued) 
_____________________________________________________________________________ 
          Strongly                      Strongly 
          Disagree    Disagree   Agree  Agree 
_____________________________________________________________________________ 
9.  I recommend this site to      │            │           │      │          │ 
    other students.               │            │           │      │          │ 
                                  └────────────┴───────────┴──────┴──────────┘ 
    COMMENT:                       
 
 

 
 
 
10. Please list the strengths and weaknesses of the practicum site(s). 
 
 STRENGTHS: 
 
 
 
 
 
 
 
 
 

 
 
 
 WEAKNESSES: 
 
 
 
 
 
 
 
 
 
 

 
 
SMM 2002 
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CURRICULUM FOR DENTAL HYGIENE  STUDENT:______________________________ 
 
SCHOOL OF DENTISTRY   SEM/YR:_______________________________ 
    
 
 
 

HOUR MONDAY TUESDAY WEDNESDAY  THURSDAY FRIDAY 

 
8-9 
 

 

 
 
 

 
 
 

  
 
 

 

 
 
 

 
9-10 
 
 

     

 
 
10-11 
 

 
 
 

  
 
   

   
 

 

 
11-12 
 

   
  
 

    

  

 
12-1 
 
 

 
 
     

    

 
1-2 
 
 

     

 
2-3 
 

 

  
 
 

 
 
 

 
 

 

 
3-4 
 
 

     

 
4-5 
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CURRICULUM FOR DENTAL HYGIENE  STUDENT:______________________________ 
 
SCHOOL OF DENTISTRY   SEM/YR:_______________________________ 
    
 
 

HOUR MONDAY TUESDAY WEDNESDAY  THURSDAY FRIDAY 

 
8-9 
 
 

 
 
 

 
 
 

  
 
 
 

 
 
 

 
9-10 
 
 

     

 
 
10-11 
 

 
 
 

  
 
   

   
 

 

 
11-12 
 

   
  
 
    

  

 
12-1 
 
 

 
 
     

    

 
1-2 
 
 

     

 
2-3 
 
 

  
 
 

 
 
 

 
 

 

 
3-4 
 
 

     

 
4-5 
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CURRICULUM FOR DENTAL HYGIENE  STUDENT:______________________________ 
 
SCHOOL OF DENTISTRY   SEM/YR:_______________________________ 
    
 
 
 

HOUR MONDAY TUESDAY WEDNESDAY  THURSDAY FRIDAY 

 
8-9 
 
 

 
 
 

 
 
 

  
 
 
 

 
 
 

 
9-10 
 
 

     

 
 
10-11 
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 UNC SCHOOL OF DENTISTRY 
 CURRICULUM FOR DENTAL HYGIENE 
 DHYG 404 (97) SPECIALTY PRACTICUM 
  
 DENTAL HYGIENE PRACTICUM EVALUATION FORM  
  
 
STUDENT NAME______________________________ EVALUATOR NAME_____________________ 
 
DATE____________________ COOPERATING INSTITUTION _____________________________ 
 
 
Please evaluate student performance based on the activities experienced during the assigned clinical rotation. 
 
 SA =  Strongly agree 
  A = Agree 
  D = Disagree 
 SD = Strongly disagree 
 NA = Not Applicable 
 
1. The student was sufficiently prepared to  SA A D SD    NA 
 assume responsibility and exercise 
 initiative during the practicum. 
 
 Comments: 
 
 
 
2. The student communicated effectively  SA A D SD    NA 
 with those with whom she/he worked 
 (faculty, staff, patients, other 
 students). 
 
 Comments: 
 
 
 
3. The student was effective and   SA A D SD    NA 
 efficient in utilizing her/his time. 
 
 Comments: 
 
 
 
4. The student was sensitive to the needs  SA A D SD    NA 
 of those with whom she/he worked 
 (faculty, staff, patients, other students). 
 
 Comments: 
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(OVER) 
DH97 Practicum Evaluation (continued)  -2- 
 
5. The student was able to develop a   SA A D SD    NA 
 reasonable treatment plan for providing 
 dental hygiene services. 
 
 Comments: 
 
 
6. The student demonstrated the ability to  SA A D SD    NA 
 provide individualized patient education 
 based on patient need. 
 
 Comments: 
 
 
7. The student demonstrated the ability to  SA A D SD    NA 
 exercise professional judgment and  
 solve problems. 
 
 Comments: 
 
 
8. The student demonstrated the appropriate  SA A D SD    NA 
 skills needed for efficient and effective  
 deposit removal. 
 
 Comments: 
 
 
9. The student demonstrated the judgment,  SA A D SD    NA 
 skill, and knowledge necessary to use 
 supplemental techniques. (i.e. cavitron, 
 air polisher, expose radiographs, etc.) 
 
 Comments: 
 
 
10. The student was able to recognize his/her  SA A D SD    NA 
 limitations and seek assistance when 
 needed. 
 
 Comments: 
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DH97 Practicum Evaluation (continued) 
 
If applicable, please describe the student's over-all performance in developing any project(s) assigned at the 
site. (i.e. initiative, thoroughness, judgment, positive reinforcement). 
 
 
 
 
 
 
 
 
 
Any additional comments concerning topics not covered previously are encouraged; please share them.  
(Information on activities related to the student's senior paper would be helpful.) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
SMM/1994,97 
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DRAM 288: Theatre for Social Change: Latina/o Performance Traditions 

Professor Ashley Lucas (lucasa@email.unc.edu) 
Office: Center for Dramatic Art, Room 211 

Office hours: TBA 
 

GOALS OF THIS COURSE:  

This course will teach students to assess different models of theatre for social change as historically 

employed by U.S. Latina/o and Latina American theatre practitioners.  Students will evaluate the nature 

and effectiveness of theatre practitioners’ performative interventions in social struggles and political 

causes and movements.  It will also guide students through the process of creating new works of theatre 

for social change, focusing on political issues chosen by the students themselves.  

 

COURSE DESCRIPTION: 

This course follows the history of a select number of U.S. Latina/o and Latin American paradigms of 
using theatre for social change.  Students in this class will learn about Augusto Boal's Theatre of the 
Oppressed, the actos of the Chicana/o Movement, guerilla theatre in forms used throughout Latin 
America, and activist U.S. Latina/o plays in mainstream theatres.  Students in this course will develop 
their own actos or guerilla theatre skits at the end of the class and hold performances (hopefully both 
on campus and in a community-oriented venue) at the end of the semester.  Students do not need to 
choose Latina/o related issues for their political performances.  The Latina/o element of the course lies 
in learning the history of political theatre techniques that have been successfully employed by Latina/os 
in the Americas and applying these strategies for social change in newly developed performance pieces. 
 

COURSE SYLLABUS 
 
WEEK DATES  TOPIC AND ASSIGNMENTS FOR THE DAY 
 
I TBA Introduction to course, or "Can Theatre Make a Difference?” 
   
  “Augusto Boal’s Theatre of the Oppressed” 
  READ: Selections from Games for Actors and Non-Actors by Augusto Boal 
 
II  “Theatre as a Mobilizing Force in the Chicano Movement” 
  READ: Los vendidos and Las dos caras del patroncito by El Teatro 

Campesino 
 
  “Choose Your Battles Wisely” 
  IN CLASS: Discussion about what kinds of issues of social change this class 

might address in its final performances.  Improvisational exercises in 
staging images connected to those issues. 

 
III  “The Acto as the Most Basic Form of Chicana/o Theatre” 
  READ: Selections from Early Works by Luis Valdez 
  
  “Research for Performance” 
  DUE IN CLASS: A typed three-page summary of research on the social issue 

on which your final performance will focus. 
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IV  “Theatre in Unlikely Settings” 
  READ: Information for Foreigners by Griselda Gambaro 
 
  “Paradigms for Latin American Street Theatre” 
  IN CLASS: Group exercises in staging street theatre 
 
V  “Theatre Behind Bars” 
  READ: Short Eyes by Miguel Piñero 
 
  “Theatre and Representations of Incarceration” 
  IN CLASS:  Group exercises in staging representations of incarceration 
 
VI  “Interviews in Performance” 
  READ: Border Stories  by Greg Ramos 
 
  “Creating Characters Out of Interview Texts” 
  IN CLASS: Writing and staging exercises involving interview texts.  
 
VII  Midterm presentations: Oral presentations of plans for final performance 

projects. 
 
  Midterm presentations: Oral presentations of plans for final performance 

projects. 
  DUE IN CLASS: Written plans for final performance projects. 
 
VIII  “The Ethics of Interviewing” 
  READ: Selections from Charles Briggs’ Learning How to Ask 
 
  “Interviewing as Preparation for Performance” 
  IN CLASS: Exercises in interviewing and note-taking with performance in 

mind. 
 
IX  “Actos for Today” 
  READ: Super Censo and Jorge Reso by Teatro Izcalli 
 
  “Experimenting with Actos of Our Own” 
  IN CLASS: Group exercises in creating actos. 
 
X   “Movement Work in Theatre for Social Change” 
  IN CLASS: Video of Yuyachkani theatre performance. 
 
  “How to Use Movement in Our Own Work” 
  IN CLASS: Exercises in using our bodies to stage social change.  
 
XI  “Symbolism in Playwriting for Social Change” 
  READ: Heroes and Saints by Cherrie Moraga 
 
  “Creating New Symbols in Performance and Repurposing Old Ones” 
  IN CLASS: Exercises in conveying meaning through symbols on stage, 

through imagery and language. 
 
XII  “Get to the Point: Theatre with a Succinct and Direct Message” 
  IN CLASS: Readings from drafts of students’ scripts and exercises to make 

the messages for social change clear and intelligible to an audience. 
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  “Staging Social Change” 
  IN CLASS: Exercises in how to get the audience you want, where to stage 

your work, and adapting to unlikely performance venues. 
  DUE IN CLASS: Scripts of final performances. 
 
XIII  IN CLASS: Rehearsals of final performances. 
 
XIV  IN CLASS: Rehearsals of final performances. 
 
XV  IN CLASS: Rehearsals of final performances. 
  DUE IN CLASS: Final drafts of scripts of final performances. 
 
FINAL PERFORMANCES [During scheduled final exam period] 
 
COURSE EXPECTATIONS: 
In addition to the readings listed above, you will be responsible for class participation, attendance, 
occasional quizzes, midterm reports (both written and oral), a written script of a performance text, and 
a final performance.   Depending on the nature of your final performance, you may also need to 
rehearse outside of class with a group of your classmates. 
 
You will be graded on a point system with 400 total points possible.  
 Attendance and participation: 20 points (5%) 
 Occasional quizzes: 20 points (5%) 
 Written summary of research: 20 points (5%) 
 Midterm report: 80 points (20%) 
 First draft of script: 100 points (25%) 
 Final performance: 160 points (40%) 
 
Each unexcused absence will result in one point dropped from the student’s attendance and 
participation grade.  Failure to prepare written assignments to read aloud and share with the class will 
also result in points being taken from this portion of the student’s grade. 
 
Quizzes cannot be made up without a valid excuse, in which case a review of any play, performed on or 
off campus, which deals explicitly with the topics of social change may be submitted for up to ten points.  
Be sure to get the professor’s approval first and the guidelines for writing such a review. 
 

Students must be present in class on all dates when oral presentations and performances are given.  

Oral presentations and performances cannot be made up at a later date unless the student has a note 

from a physician or a Dean’s excuse. 

 

Written assignments that are handed in late will be penalized one third of a letter grade for every day 

that they are late.  For example, an A- report handed in one day late would be dropped to a grade of B+, 

then to a B if it were two days late. 

 

GUIDELINES FOR CLASSROOM DISCUSSION: 

Because this course focuses on social change, we are likely to have discussions about social and political 

issues which are meaningful and sensitive to us.  In order to maintain respectful discussion, we will 

follow these guidelines: 
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 Always listen carefully, with an open mind, to the contributions of others. 
 Ask for clarification when you don't understand a point someone has made. 
 If you challenge others' ideas, do so with factual evidence and appropriate logic. 
 Always critique ideas or positions, not people. 
 If others challenge your ideas, be willing to change your mind if they demonstrate errors in your 

logic or use of the facts. 
 Point out the relevance of issues that you raise when their relevance might not be obvious to 

others in the class. 
 If others have made a point with which you agree, only repeat it when you have something 

important to add 
 Be efficient in your discourse; make your points and then yield to others—take turns speaking. 
 Above all, avoid ridicule and try to respect the beliefs of others, even if they differ from yours. 

UNC’S HONOR CODE: 

Students are expected to be aware of and to uphold UNC’s Honor Code.  Excerpt from the UNC Honor 

Code (http://honor.unc.edu/honor/index.html): 

It shall be the responsibility of every student enrolled at the University of North Carolina 
to support the principles of academic integrity and to refrain from all forms of academic 
dishonesty, including but not limited to, the following:  

1. Plagiarism in the form of deliberate or reckless representation of another’s words, 
thoughts, or ideas as one’s own without attribution in connection with submission of 
academic work, whether graded or otherwise.  
 
2. Falsification, fabrication, or misrepresentation of data, other information, or citations 
in connection with an academic assignment, whether graded or otherwise.  
 
3. Unauthorized assistance or unauthorized collaboration in connection with academic 
work, whether graded or otherwise.  
 
4. Cheating on examinations or other academic assignments, whether graded or 
otherwise, including but not limited to the following: a. Using unauthorized materials 
and methods (notes, books, electronic information, telephonic or other forms of 
electronic communication, or other sources or methods); b. Violating or subverting 
requirements governing administration of examinations or other academic assignments; 
c. Compromising the security of examinations or academic assignments; d. Representing 
another’s work as one’s own; or e. Engaging in other actions that compromise the 
integrity of the grading or evaluation process.  
 
5. Deliberately furnishing false information to members of the University community in 
connection with their efforts to prevent, investigate, or enforce University requirements 
regarding academic dishonesty.  
 
6. Forging, falsifying, or misusing University documents, records, identification cards, 
computers, or other resources so as to violate requirements regarding academic 
dishonesty.  
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7. Violating other University policies that are designed to assure that academic work 
conforms to requirements relating to academic integrity.  
 
8. Assisting or aiding another to engage in acts of academic dishonesty. 
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UNIVERSITY OF NORTH CAROLINA 
DEPARTMENT OF ECONOMICS 

ECON 055-001: ECONOMICS OF SPORTS 
SPRING 2009 

MWF 2:00 PM – 2:50 PM 
 

Instructor: Rita A. Balaban Phone: 919-843-8823 (W) 

Office: 200E Gardner Hall E-Mail: balabanr@email.unc.edu 

Office Hours: Mondays and Wednesdays from 12:00  – 1:30 PM, and by appointment 

Website: http://blackboard.unc.edu/  

 
Course Description:  This course uses a variety of economic tools to analyze selected topics and issues related to 
professional, collegiate, and recreational sports.  Through readings, lectures, discussions, field visits, and economic 
experiments we will use the sports industry to learn about competitive and noncompetitive market structures, labor 
markets, market failure, and public finance.  Some of the questions to be considered follow. How have the structure 
and organization of leagues contributed to their success?  What role should communities play in retaining or 
attracting teams? How much should professional athletes be paid? What is the economic impact of the sports 
industry on our community?  Upon completion of this course, is is hoped that you will watch sports and read 
sporting news through the eyes of an economist. 
 

Required Texts: 

• The Bottom Line: Observations and Arguments on the Sports Business by Andrew S. Zimbalist (Philadelphia: 
Temple University Press, 2006). 

 
Other readings – magazine, newspaper, and journal articles – will be posted on Blackboard and/or put on reserve in 
Davis Library.  It is important that you do the readings before the appropriate class periods.  Plan ahead so that you 
will not get behind.   
 
Course Requirements: Evaluation for this course will be based upon the successful completion of the following 
components: 
 

Term Paper and Presentation 40% 

Two Field Visits (10% each) 20% 

Final Exam 25% 

Other Graded Activities 15% 

 
1) Term Paper and Presentation (40% of final grade): Research and writing are an integral part of this 

course.  Each student will be required to write a research paper (15-20 pages) that explores the economic 
impact that the sports industry has on some facet of the Triangle economy.  For example, you might 
explore the impact that the industry as a whole has on employment, income, and/or tax revenue.  On a 
smaller scale, you could investigate the following: the impact that a new golf course has on housing prices 
in Holly Springs; the economic impact of hosting the NCAA soccer finals; the effect that local sports 
mentoring programs have on deterring juvenile crime; or the role that non-profit agencies have on 
empowering the disabled.  There are numerous possibilities.   
 
Each student will be required to submit two drafts of your paper; a first and a final draft.  The first draft will 
be graded on clarity, content and organization and will count as 55% of the assignment grade.  I will make 
comments and return these drafts to you upon which you will address my comments and submit a final 
version of the paper to me by the specified due date.  The final version of your paper will constitute 38% of 
the assignment grade and will be graded on your ability to incorporate my suggestions as well as the 
paper’s clarity, content, and organization.  Your oral presentation will constitute the final 7% of the 
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assignment grade.  Detailed instructions regarding the paper and presentation guidelines can be found on 
the last page of the syllabus.   
 

2) Field Visits (20% of final grade): each of you will be required to go “into the field” and do two brief 
research reports.  Each report will be 2-3 pages long and will include the following: 

• A brief description of your field visit (where did you go and when?) and a description of the 
purpose of your visit (1-2 paragraphs).  For example, “I visited Mardi Gras Bowling Center in 
Durham from 6-11pm on the evenings of January 21st and January 23rd.  The purpose of my visit 
was to see if their Quartermania promotion ($5 cover charge plus four quarter games) on January 
21st had an impact on attendance.  There were no special offers on January 23rd ($3.89 per 
game/per person).” (20% of assignment grade)  

• Statement of your hypothesis and why this is an economic problem (1-2 paragraphs).  For 
example: “According to the law of demand, all else equal, the quantity demanded will increase as 
the price falls.  Therefore, my hypothesis is that, all else equal, the number of games bowled on 
Quartermania night will be greater than the number of games bowled on a non-Quartermania 
night.”  (20% of assignment grade) 

• Economic analysis (1.5-2 pages).  Write up what you observed and analyze whether it supports 
your hypothesis or not.  If your hypothesis was not supported, then explain why. (60% of 
assignment grade) 

 
Please use the same formatting requirements on these reports that I have asked you to use on your term 
paper.  In addition, I would like you to create an appendix where I would like you to provide evidence of 
your visit.  This might include admission receipts, signed letter from a supervisor/manager, etc.  If you have 
any questions about what sort of evidence you need to provide, then please don’t hesitate to ask me.  You 
will be graded on content and clarity.  Excessive grammatical errors and/or failure to follow the formatting 
requirements will result in a penalty. 
 
Before you take your field visits, I would like you to sit down with me and tell me where you plan to go 
and what you plan to investigate.  Each of your visits must explore a different economic issue.  I encourage 
you to take your visits early because your experience may serve as the basis of your term paper.  Your first 
report must be submitted to me by Monday, February 23

rd, and the second by Monday, March 30
th.  We 

will do one visit together during class time on Friday, January 16th. 
 

3) Final Exam (25% of final grade): The final exam will consist of two components.  The first (40% of the 
final exam grade) will be a public presentation of your term paper research on a date to be determined.  
This presentation will take place on campus and will be in the form of a poster session.  For more 
information on poster sessions, please see http://writing.colostate.edu/guides/speaking/poster/ .  The second 
component of your final exam (60% of the final exam grade) will be a written exam to be held during our 

allotted final exam slot. 
 

4) Other Graded Activities (15% of final grade): This includes your participation in activities conducted 
during and outside of class time.  These activities include economic experiments, homework assignments, 
general discussion, and our research discussions that will take place every Monday.  All take-home 
assignments must be turned in by their deadline or a 15 percentage-point penalty will be assessed for each 
day they are late.   
 
During our research discussions, you should be prepared to discuss the progress of your research and any 
problems that you may be encountering.  During these sessions, every student will be required to turn in a 
0.5-1 page typed summary of their research progress since our last meeting.  If you cannot attend class 
during our research discussions, then please email your summary to me by 1:30pm on the day of the 
research discussion.  No late discussion summaries will be accepted. 
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Attendance Policy: Regular attendance is strongly recommended.  You are responsible for any announcements that 
you may have missed if you choose not to attend class.  You should get the missed notes/announcements from one 
of your peers.  You are allowed three absences – no questions asked.  You are, however, still accountable for any 
homework assigned during the missed class.  Your final grade will be lowered by 5 points for each absence over the 
allowable three.  In the case of extreme illness or family emergency please notify me by email as soon as possible. 
 
It is expected that you will respect your peers and the instructor with appropriate behavior while in class and that 
you will arrive to class on time with your cell phones turned to the off position.  This means that you should refrain 
from reading the paper, browsing the web, instant messaging, playing games, etc. during class time. 
  

Academic Integrity: All students are expected to adhere to the Honor Code (http://instrument.unc.edu).  Any 
violation will result in an F for the course, and other sanctions may apply. 

 

Grading Scale (as a percentage of total points)  
 

 A = 93-100  C  = 73-76 
 A- = 90-92   C- = 70-72 
 B+ = 87-89   D+ = 67-69 
 B = 83-86   D = 60-66 

 B- = 80-82   F < 60 
 C+ = 77-79 

 

I do not distribute any grades via email or over the telephone.  If you are not in class when an assignment is 
returned, then you will have to visit me during office hours in order to get your grade.  As a general rule I do not 
curve final grades.  However, if I feel that your preparation and in-class participation merits reward, then I will 
consider a 1-2 point curve of your final grade. 
 

Email Policy:  Please use proper email etiquette (see http://science.kennesaw.edu/~hmattord/email.htm for details). 
 

Tips for Being Successful in ECON 055 

• Attend all lectures. 

• Complete all assigned readings before they are presented. 

• Dedicate at least three hours of study/research time outside of class for every hour in class. 

• If you find that you are having particular difficulty with any of the material in this course, then get help 
immediately.  Do not let it build up.  It is expected that you will have read the appropriate material and 
reviewed your notes BEFORE a scheduled meeting.  Many students wait until the last minute to get help and 
put extraordinary demands on my time.  I have office hours every week so please take advantage of them.  It is 
impossible for me to drop everything and dedicate all of my time before exams to procrastinating students.   
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Calendar and Reading List: You are expected to have all assigned readings completed before the material is 
presented.  Unless otherwise noted, all readings are posted in Blackboard.  I will provide more specific details of 
what to read before our next meeting at the end of every class. 
 

Date Topic, Readings, and Assignments 

Jan. 12 Introduction to the Course 

Jan. 14 – Jan. 26 The Size and Impact of the Sports Industry 

• “The Scope of the Sports Industry in the United States” (The Business of Sports, 
vol. 1, Chapter 1) – on reserve in Davis Library 

• “The Economics of Sports Facilities and Their Communities” (Journal of Economic 

Perspectives, Summer 2000) 

• “Mega-Sporting Events in Developing Nations: Playing the Way to Prosperity?” 
(The South African Journal of Economics, December 2004) 

• The Bottom Line (pp. 130-170) 

Jan. 28 – Feb. 13 The Economic Way of Thinking  

• “Did Babe Ruth Have a Comparative Advantage as a Pitcher?” (Journal of 

Economic Education, 1990) 

• “What do Schoolteachers and Sumo Wrestlers Have in Common?” (Freakonomics, 
Chapter 1) 

• “Sad Suspicions About College Basketball” (The New York Times, 3/8/2006) 

• “A Numbers Game” (The Wall Street Journal (WSJ), 5/27/2005) 

• “Willie Mays: Meet John Nash” (Journal of Economic Education, 1996) 

• “The Allocation of Rewards in Athletic Contests” (The Business of Sports, vol. 2, 
Chapter 1) – on reserve in Davis Library 

Feb. 16 – March 6 Power of Markets and Market Failure 

• “Notre Dame Football Introduces Its Fans to Inflationary Spiral” (WSJ, 9/7/2006) 

• “Dissecting the Line” (The New York Times Magazine, 2/5/2006) 

• “The Man Who Shook up Vegas” (WSJ, 1/5/2007) 

• “An Economic Evaluation of the Moneyball Hypothesis” (Journal of Economic 

Perspectives, Summer 2006) 

March 16 – April 3 Leagues as Profit-Maximizing Monopolists and Rent Seekers 

• The Bottom Line (pp. 8-46, 172-227) 

• “Cartel Behavior and Amateurism in College Sports” (Journal of Economic 

Perspectives, Winter 2007) 

• Single-Entity Ownership in Sports Leagues and Antitrust Law (The Business of 

Sports, vol. 2, chapter 2) – on reserve in Davis Library 

• “A Star Player’s Value: $2 million” (USA Today, 3/17/2004) 

April 6 – April 17  
 

League Structure, Profitability, and Competitive Balance 

• The Bottom Line (pp. 64-127) 

• “The Many Dimensions of Competitive Balance” (Journal of Sports Economics, 
May 2002) 

• “The Challenges of Modernizing a Professional Sport: A Case Study of 
Professional Road Cycling” (International Cases in the Business of Sport, Chapter 
4) – on reserve in Davis Library 

April 20 – April 27 Student Presentations 

TBA Final Exam 

 

Disclaimer:  Although the instructor intends to follow this syllabus as closely as possible, there may be times when 
deviations from the material presented herein are necessary.   
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Term Paper Requirement:  (33% of your course grade) 
The purpose of this term paper is to give you an opportunity to delve more deeply into a specific area of Sports 
Economics. This exercise has the benefits of forcing you to pull together the ideas that you’ve been acquiring 
throughout the course, to express them in an organized manner and to gain experience in the use of economic 
analysis to address something that interests you. 
 
Format Requirement: 

The paper should be typed in 12-point Times New Roman font, double-spaced, and include 1-inch margins all 
around.  It should be a maximum of 20 pages long excluding references. Minimum length should be 15 pages. 
Include a separate cover page with your name, paper title, abstract, and a statement of the honor code.  All pages 
after the title page should be numbered consecutively.  
 
Content: 

In addition to the body of the paper, make sure that you address and/or include the following: 

• Explicitly state what this paper is going to be about. What is your thesis? 

• Why should we (the readers) be interested in this topic?  i.e. how is your topic related to economics?   

• The paper should end with your conclusions.  This section should summarize your results and discuss 
any avenues that are open for further research. 

• Include a list of references at the end of your paper. You will need to include as least 5 academic 
references not already covered in the course. A superior job will likely require many more. Try to get 
the most recent references possible that are relevant to your topic. While Sports Illustrated, the NY 
Times and other publications are relevant for social discussions, articles from economic journals are 
more applicable.  Use the APA format when citing your sources and writing your list of references. 

• Include an abstract. An abstract is a concise description of your work and it should include the 
following: your motivation, a statement of your thesis, your approach (i.e. what economic tools did 
you employ?), your results, and conclusions.  The abstract should be no more than 400 words.  The 
abstract is always the last thing written. 

 
Note: 

In order for your paper to be a valued contribution you must go beyond a simple regurgitation of the literature that 
you’ve read. Even if your paper does not employ statistical methods, new data or fancy mathematical theory you can 
make a contribution by tying together other scholars’ writing into a new synthesis. Your contribution is the molding 
of others’ ideas into a new perspective that includes your own understanding of the issues in addition to those of the 
authors that you cite. Your essay then adds something that is greater than the sum of the articles and books that 
you’ve read. To achieve this you must spend enough time digesting and understanding the literature so that you can 
write an essay that is not simply an article-by-article replay of what other people have already written. This takes 
time and is very difficult to do if you try to do a rush job at the very end. 
 
Prewriting Meeting:  

In the early stages of this assignment you will be required to meet and discuss which topic you have chosen and the 
preliminary sources you have discovered. Each of you will sign-up for one of the meeting times listed on a sign-up 
sheet. You must come to this meeting prepared by having a topic in mind. 
 
First Draft Due: April 6th 
Final Draft Due: April 27th  

• A ten-point penalty will be applied for every day that your first and/or final drafts are late.   
 

Oral Presentation Requirement: (7% of your course grade) 
As part of your project you will be placed into groups with others that share similar topics. You will be required as a 
group to give a presentation (length determined by number of group members) that not only summarizes your paper 
but finds a way to relate the papers of other group members. More information will be given to you at the beginning 
of April.  The presentations will be held during our scheduled class time on April 20th to April 27th.   



Laurie Langbauer 
Professor 
Department of English 
 

English 290 
Children’s Picture Books: Text and Illustration 

 
This course explores the history and development of British and American illustrated books for 
children by placing the publication category of the “picture book” within the larger category of 
illustrated text.  We read canonical children’s illustrated texts—picture books that have 
consolidated or transformed the genre—to consider the function of illustration and its relation to 
written text.  We are especially interested in illustration’s interpretive function, whether its 
meaning shaping works primarily to emphasize any explicit meanings (even lessons) in the 
written text or to ironize and unsettle them.  We consider the role of visual images in relation to 
changing ideas of childhood.  What have their political, cultural, and didactic influence been, in 
terms of our notions of educational theory, of psychology and development, or through 
portrayals of important social issues such as gender, nation, race, age, sexuality?  Each week we 
will locate one or two key texts within a context of other illustrated books related to a particular 
period, place, theme, or form. 
 
Note: As a final project, each student will mount an exhibition and write a descriptive catalog for 
it (including an introduction and detailed interpretive captions), locating their selection within 
the vital topics of children’s picture books that we explore in class (a suggested list of foci will 
be provided, but students may also suggest their own).  Most students will prepare their 
exhibitions online through the image resource Artstor, but students willing to do the legwork 
may also elect to do so at the Ackland.  We will have an ongoing opening for these all these 
exhibition during the last two weeks of the class, culminating with the Ackland opening; the final 
catalogs will be due the last day of class.  Students may consult the following websites to get 
some models for online exhibition: 
“Digital Gallery of World Picture Books” http://www.kodomo.go.jp/gallery/index_e.html 
“Picturing  Childhood: Illustrated Children's Books from University of California Collections, 

1550–1990” http://www.library.ucla.edu/special/childhood/pictur.htm  
Rutgers University “Nineteenth Century Children's Chapbook 

Collection” http://www.libraries.rutgers.edu/rul/libs/scua/childrens_books/childrens_1.sh
tml 
sity of Delaware Library’s “World of the Child: Two HundUniver red Years of Children's 
Books” http://www.lib.udel.edu/ud/spec/exhibits/child/index.htm 

s, ABCs, textbooks 

) 
bis Sensualiam Pictus (1658) 

New England Primer 

 
 
Weeks 1 and 2: 
M & W (discussion section Th or Fri): 
Introduction: Beginning
hornbooks, battledores 
Jacques Stella, Les jeux et plaisirs de l'enfance (1657
John A. Comenius, Or

http://www.kodomo.go.jp/gallery/index_e.html
http://www.library.ucla.edu/special/childhood/pictur.htm
http://www.libraries.rutgers.edu/rul/libs/scua/childrens_books/childrens_1.shtml


Anon., The Anti-Slavery Alphabet (Philadelphia, 
1847), http://www.gutenberg.org/files/16081/16081-h/16081-h.htm 

h.htm

 
Weeks 3 and 4: 
M &W: 
English antecedents: Bewick, Blake, Crane, Cruikshank, Rackham, Tenniel 
William Roscoe, The Butterfly’s Ball and The Grasshopper’s Wife 

(1802) http://www.gutenberg.org/files/20860/20860-h/20860-  
Richard Doyle, In Fairyland, a series of Pictures from the Elf World (1870) 
 
First Midterm  
 
Weeks 5 and 6: 
M & W (discussion section Th or Fri): 
American antecedents: Cox, Green, McLoughlin Bros. publications, Pyle, Wyeth 
American chapbooks and tracts 
W.W. Denslow, The Wonderful Wizard of Ox (1900) 
 
Weeks 7 and 8: 
M & W (discussion section Th or Fri): 
Fables, Nursery Rhymes, Fairy Tales 
Anon. (Newbery), Caldecott, Dore, Greenaway, Lear, Wilcox-Smith, Wright  
R. Caldecott's picture book, containing The diverting history of John Gilpin, The three jovial 

huntsmen, An elegy on the death of a mad dog, all illustrated in colour and black and 
white [1906], http://www.archive.org/details/rcaldecottspictu00cald 

Bruce McMillan, Mary Had a Little Lamb 
 
Weeks 9 and 10 
M & W (discussion section Th or Fri): 
20th and 21st c British picture books: 
Attwell, Barker, Child, Clark, Dulac, Nielsen, Oxenbury, Peake, Shepherd, Shepperson, Tarrant 
Beatrix Potter, The Tale of Peter Rabbit (1902) 
Ernest Shepherd, Wind in the Willows (1931) 
Second midterm 
 
 
Weeks 11 and 12 
M & W (discussion section Th or Fri): 
20th and 21st c American picture books 
Carle, de Paolo, Gag, Keats, Lenski, McCluskey, Raschka, Rey, Speigelman, Steig, van 
Allsburg, Weisner 
Theodore Geisel, The Cat in the Hat (1957) 
Maurice Sendal, Where the Wild Things Are (1963) 
 
Weeks 13 and 14 
M & W (discussion section Th or Fri): 



Openings 
 
 
Week 15 
Conclusion 
Catalogs due 
 
Final Week: 
Final Exam 
 
 
Requirements: 
Two midterms (20%; 10% each) 
Exhibition and catalog; online or at the Ackland (40%) 
Final Exam (30%) 
Discussion participation (10%) 
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TransactionID: 27305  Addition

OLD  NEW
Course ID: ENGL316  ENGL316
Effective Term:   Fall 2009
Title(Long):  Rhetorical Traditions
Title(Abbv.):  Rhetorical Traditions
Activity Type:   Lecture
Prerequisites:  
Crosslist:   
Credit Hour Type: Fixed ( 0  hours)  Fixed ( 3  hours)
Credit Repeatable:  Not repeatable
Pass/Fail Grade Type:  
Additional Components:  
Restrictions:  
Description: 

 

Examines histories of rhetorical
theory and practice. Students will
develop original research projects
that expand our understanding of
rhetorical traditions. Historical
periods, critical perspectives,
genres, and topics will vary.

Justification: Proposal revised per SGE request (12/8/2008). Our undergraduate curriculum in English
currently lacks courses in rhetorical theory and history. Yet histories of rhetoric provide a
strong basis for any study of language and literature, especially since rhetoric was part of the
Trivium of grammar, rhetoric, and dialectic that underpins humanistic study. This course

GenEd: 
 

Connection: Communication
Intensive
Connection: Mentored research

Course Details: This course examines histories of rhetorical theory and practice. How have people theorized
and practiced persuasion, communication, speech, and/or writing in the past? Traditionally,
scholars viewed rhetoric as a practice rooted in Ancient Greek and Roman cultures, and
students of rhetoric would read tracts by ancient Greeks and Romans, such as Isocrates, Plato,
Aristotle, Cicero, and Quintilian. Today, rhetorical scholars have expanded our concepts of
rhetorical traditions to include rhetorical practices in other cultures--such as ancient Chinese or
Egyptian rhetorics. Scholars have worked to write marginalized groups into rhetorical histories,
charting new histories of women's rhetorics and multicultural rhetorics. Scholars have also
traced histories of rhetorical theory and practice in specific areas, such as law, science,
religion, or medicine. In this course, students will explore some of these histories of rheotirc.
Course content will vary according to the instructor's interests and pedagogical goals, but may
focus on historical periods (i.e., ancient rhetorics or nineteenth century rhetorics), themes
(such as women's rhetorics or rhetorics of science), or genres (such as autobiography, conduct



books, or slave narratives). Students will consider how theories of rhetoric respond to and
reshape cultural conditions, use principles of rhetoric to analyze primary documents, and
develop original research projects that contribute to the ongoing attempt to offer a fuller history
of rhetorical traditions. Instruction will focus on rhetorical theories and histories, with special
attention to the research methodologies and writing practices scholars use in this field.

Grading Info: 

  

Because this is a Communications
Intensive, Experiential Education
course, the main focus of the
course will be on an original
research paper that explores a
rhetorical tradition. Students are
encouraged to make use of
archival resrouces available at
UNC to uncover original material
that contributes to our histories of
rhetoric. Instructors of this course
will devote a portion of class time
to writing instruction, through draft
workshops, writing activities, and
the like. Instructors for this course
will provide several milestones
throughout the course, leading up
to a major independent research
project consisting of a 10-15 page
research paper and an oral
presentation. Project milestones
may include: project proposals,
annotated bibliographies, in-class
draft workshops, or short papers.
These assignments will provide
opportunities for both instructor
and peer feedback throughout the
research process.Instructors will
also encourage their students
share their work with others
through the Undergraduate
Research Celebration, submission
to an undergraduate journal, or a
similar venue. Sample evaluation
scheme: Project proposal 10%
Annotated bibliography 5% Short
paper 15% Draft of major paper 5%
Major research paper 30% Oral
presentation 15% Submission to
Undergraduate Research Journal
5% Participation and attendance
10%

Reading Assignments: Reading assignments will vary according to the instructor's interests and goals. Instructors are
encouraged to incorporate both primary and secondary source materials, as well as materials
students uncover in the course of their own research. Here is a sample reading list a course
focused on nineteenth-century American women's rhetorics: Herrick, James A. The History and
Theory of Rhetoric: An Introduction. Fourth Edition. Pearson, 2008. Connors, Robert J.
'Women's Reclamation of Rhetoric in Nineteenth-Century America.' Feminine Principles and
Women's Experience in American Composition and Rhetoric. Ed. Louise Wetherbee Phelps and
Janet Emig. vols. Pittsburgh: U of Pittsburgh P, 1995. 67-90. Bizzell, Patricia. 'Opportunities for
Feminist Research in the History of Rhetoric.' Rhetoric Review 11.1 (1992): 50-58. Enos, Richard
Leo. 'The Archaeology of Women in Rhetoric: Rhetorical Sequencing as a Research Method for
Historical Scholarship.' Rhetoric Society Quarterly 32.1 (2002): 65-79. Royster, Jacqueline
Jones. Southern Horrors and Other Writings: The Anti-Lynching Campaign of Ida B. Wells,
1892-1900. Boston: Bedford Books, 1997. Logan, Shirley Wilson. With Pen and Voice: A Critical
Anthology of Nineteenth-Century African-American Women. Carbondale: Southern Illinois
University Press, 1995. Logan, Shirley Wilson. 'We Are Coming' The Persuasive Discourse of
Nineteenth-Century Black Women. Carbondale: Southern Illinois University Press, 1999.
Mattingly, Carol. Well-Tempered Women: Nineteenth Century Temperance Rhetoric.
Carbondale: Southern Illinois University Press, 1998. Johnson, Nan. Gender and Rhetorical
Space in American Life, 1866-1910. Carbondale: Southern Illinois University Press, 2002.
Selected primary source documents from students' research.
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ENGL 361: Asian American Women’s Writing 

 

Professor:    Jennifer Ho 

Class:   Tuesdays & Thursdays, 12:30-1:45pm in Wilson Library 304 

Office:   442 Greenlaw Hall  Phone:   962-8478 

E-mail:  jho@email.unc.edu (this is my preferred method of communication) 

Office Hours: Tuesdays 2:30-4:30 & Thursdays 2:30-3:30 and by appointment 

 

This course examines Asian American women’s writing by focusing on multiple genres, 

including narratives, drama, poetry, and film. Asian American women have been award 

winning journalists, best-selling authors, Pulitzer Prize winning writers, and, most 

importantly, everyday women who have written for their eyes only. Asian American women’s 

writing has focused on subjects such as war, the inequity of discrimination, American history, 

the strength of men, and the political importance of feminist activism.  We will read a variety 

of women's writings and will examine themes of gender, race, and sexuality, among others.  

And we will also consider the diversity inherent within the racial category "Asian American," 

by focusing on the intra-racial/ethnic multiplicity of Chinese American, Korean American, 

Indian American, Filipino American, Vietnamese American, and Japanese American groups 

who fit under the umbrella term "Asian American," as well as looking comparatively among 

these groups for how their shared experiences as "Asian American women" also disclose 

differences among these various Asian-ethnic American communities.  Additionally, we will 

also look at how Asian American women serve as a foil to the conception of "American" 

women in our larger, mainstream, white-American society. 

 

REQUIRED TEXTS:  

*China Men – Maxine Hong Kingston 

*Blu’s Hanging – Lois Ann Yamanaka 

*Troublemaker and Other Saints – Christina Chiu 

*Making More Waves, Ed. Elaine Kim 

*Her Wild American Self: Short Stories – Evelina Galang 

*The Interpreter of Maladies – Jhumpa Lahiri 

*Easy Writer – A. Lunsford & R. Connors 

 

 

Final grades will be determined as follows: 

Participation, Assignment  15% 

Group Teaching Project  20% 

Oral Presentation on Explication of Text  10% 

Character Analysis Paper (3-4 pages)  15% 

Final Project/Paper (8-10 pages)  40% 

mailto:jho@email.unc.edu
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Crosslist:   
Credit Hour Type: Fixed ( 0  hours)  Fixed ( 3  hours)
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Pass/Fail Grade Type:  
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Examines histories of rhetorical
theory and practice. Students will
develop original research projects
that expand our understanding of
rhetorical traditions. Historical
periods, critical perspectives,
genres, and topics will vary.

Justification: Proposal revised per SGE request (12/8/2008). Our undergraduate curriculum in English
currently lacks courses in rhetorical theory and history. Yet histories of rhetoric provide a
strong basis for any study of language and literature, especially since rhetoric was part of the
Trivium of grammar, rhetoric, and dialectic that underpins humanistic study. This course

GenEd: 
 

Connection: Communication
Intensive
Connection: Mentored research

Course Details: This course examines histories of rhetorical theory and practice. How have people theorized
and practiced persuasion, communication, speech, and/or writing in the past? Traditionally,
scholars viewed rhetoric as a practice rooted in Ancient Greek and Roman cultures, and
students of rhetoric would read tracts by ancient Greeks and Romans, such as Isocrates, Plato,
Aristotle, Cicero, and Quintilian. Today, rhetorical scholars have expanded our concepts of
rhetorical traditions to include rhetorical practices in other cultures--such as ancient Chinese or
Egyptian rhetorics. Scholars have worked to write marginalized groups into rhetorical histories,
charting new histories of women's rhetorics and multicultural rhetorics. Scholars have also
traced histories of rhetorical theory and practice in specific areas, such as law, science,
religion, or medicine. In this course, students will explore some of these histories of rheotirc.
Course content will vary according to the instructor's interests and pedagogical goals, but may
focus on historical periods (i.e., ancient rhetorics or nineteenth century rhetorics), themes
(such as women's rhetorics or rhetorics of science), or genres (such as autobiography, conduct



books, or slave narratives). Students will consider how theories of rhetoric respond to and
reshape cultural conditions, use principles of rhetoric to analyze primary documents, and
develop original research projects that contribute to the ongoing attempt to offer a fuller history
of rhetorical traditions. Instruction will focus on rhetorical theories and histories, with special
attention to the research methodologies and writing practices scholars use in this field.

Grading Info: 

  

Because this is a Communications
Intensive, Experiential Education
course, the main focus of the
course will be on an original
research paper that explores a
rhetorical tradition. Students are
encouraged to make use of
archival resrouces available at
UNC to uncover original material
that contributes to our histories of
rhetoric. Instructors of this course
will devote a portion of class time
to writing instruction, through draft
workshops, writing activities, and
the like. Instructors for this course
will provide several milestones
throughout the course, leading up
to a major independent research
project consisting of a 10-15 page
research paper and an oral
presentation. Project milestones
may include: project proposals,
annotated bibliographies, in-class
draft workshops, or short papers.
These assignments will provide
opportunities for both instructor
and peer feedback throughout the
research process.Instructors will
also encourage their students
share their work with others
through the Undergraduate
Research Celebration, submission
to an undergraduate journal, or a
similar venue. Sample evaluation
scheme: Project proposal 10%
Annotated bibliography 5% Short
paper 15% Draft of major paper 5%
Major research paper 30% Oral
presentation 15% Submission to
Undergraduate Research Journal
5% Participation and attendance
10%

Reading Assignments: Reading assignments will vary according to the instructor's interests and goals. Instructors are
encouraged to incorporate both primary and secondary source materials, as well as materials
students uncover in the course of their own research. Here is a sample reading list a course
focused on nineteenth-century American women's rhetorics: Herrick, James A. The History and
Theory of Rhetoric: An Introduction. Fourth Edition. Pearson, 2008. Connors, Robert J.
'Women's Reclamation of Rhetoric in Nineteenth-Century America.' Feminine Principles and
Women's Experience in American Composition and Rhetoric. Ed. Louise Wetherbee Phelps and
Janet Emig. vols. Pittsburgh: U of Pittsburgh P, 1995. 67-90. Bizzell, Patricia. 'Opportunities for
Feminist Research in the History of Rhetoric.' Rhetoric Review 11.1 (1992): 50-58. Enos, Richard
Leo. 'The Archaeology of Women in Rhetoric: Rhetorical Sequencing as a Research Method for
Historical Scholarship.' Rhetoric Society Quarterly 32.1 (2002): 65-79. Royster, Jacqueline
Jones. Southern Horrors and Other Writings: The Anti-Lynching Campaign of Ida B. Wells,
1892-1900. Boston: Bedford Books, 1997. Logan, Shirley Wilson. With Pen and Voice: A Critical
Anthology of Nineteenth-Century African-American Women. Carbondale: Southern Illinois
University Press, 1995. Logan, Shirley Wilson. 'We Are Coming' The Persuasive Discourse of
Nineteenth-Century Black Women. Carbondale: Southern Illinois University Press, 1999.
Mattingly, Carol. Well-Tempered Women: Nineteenth Century Temperance Rhetoric.
Carbondale: Southern Illinois University Press, 1998. Johnson, Nan. Gender and Rhetorical
Space in American Life, 1866-1910. Carbondale: Southern Illinois University Press, 2002.
Selected primary source documents from students' research.
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ENGL 447: Memory and Literature:  
Description and Syllabus for Proposed Memory Studies Cluster  
Professor Minrose Gwin 
Department of English and Comparative Literature 
 
Course Description: People and cultures are irrevocably linked by the abilities to 
conceptualize time and create art out of that knowledge.  In this course, which is 
being proposed as part of the Memory Studies Cluster and focused on approaches 
and connections, we will consider the densely textured relationship between these 
two very human capabilities.  How does memory enable writers--sometimes goad 
them--to undertake the aesthetic endeavor called literature, and how does literature 
help us as readers re-member the gaps that forgetting leaves behind? As Charles 
Baxter notes, both memory and forgetting shape literary texts; narrative re-
membering of the infinitely complex and varied world of the past is always doubly 
haunted by memory's powers and memory's failures.   
 
This re-membering that language and stories offer, especially in the case of 
writings about personal or cultural trauma, often takes the form of aesthetic 
experiments in structure and voice; we will ponder what leaps of faith such 
experiments may require of us as readers.  We also will consider contemporary 
theories about memory and try to understand the complicated, often vexed, 
relationship between memory and its distillation into stories and images.  Finally, 
since both memory and literature link us as cultures, we’ll be working with 
writings from several parts of the world and diverse cultural experiences. With the 
exception of the slave songs, all texts are contemporary.   

 
Requirements: Requirements include a series of weekly writings called 
“provocation questions” to be shared with the class, a longer paper, a final 
examination, and energetic, informed class participation. 
 
1.The provocation question is a reading response of about 250 words that ends in 
one question designed to elicit thoughtful, perhaps even controversial, discussion. 
Copies must be made for the whole class.  The class will be divided into Group 
One and Group Two.  These two groups will alternate roles, one bringing in 
provocation questions, the other answering those questions. In short, everybody 
reads everything every time, and the Group not asking the questions has a 
particular responsibility for class discussion.  On days there aren’t any provocation 
questions, we’ll talk about the readings in a less structured way. The responses 
should directly and specifically address the reading for the day.  Please also make 
sure you have copies for everyone in the class.  I cannot accept these assignments 
late because they provide the basis for our discussions. 
 



2. For the longer paper, 10-12 pages, you will take a focused approach to a topic 
of your own choosing, using either one text or several in combination.  
    
3. At the end of the semester, you’ll be asked to reflect more broadly on several 
key questions about memory and literature in a final examination.    
 
4. This is a discussion class whose success depends on your engaged presence and 
informed, thoughtful participation.  You will be graded on the content, energy, and 
thoughtfulness of your class participation.  Class participation requires class 
attendance.  If you have an emergency or illness, let me know asap. 

 
Required Reading: 
Charles Baxter, ed. The Business of Memory: The Art of Remembering in an Age 
of Forgetting (literary excerpts and essays about memory) 
Michael Rossington and Anne Whitehead, ed.  Theories of Memory: A Reader 
(Excerpts on Blackboard) 
--Edwidge Danticat, Breath, Eyes, Memory 
Elie Wiesel, Night 
Mark Doty, Firebird 
Joy Harjo, selections from various poems (on Blackboard) 
Luci Tapahonso, selections from various poems (on Blackboard) 
Brenda Marie Osbey, selections from poems in All Saints (on Blackboard) 
Maxine Hong Kingston, The Woman Warrior 
Anne Michaels, Fugitive Pieces 
Shani Mootoo, Cereus Blooms at Night 
Toni Morrison, Beloved 
Tim O’Brien, The Things They Carried  
Arundhati Roy, The God of Small Things 
Yusef Komunyakaa, selections from various poems (on Blackboard) 
Natasha Tretheway, Native Guard 
Collection of Slave Songs (on Blackboard) 
Hayden White, “Middle Passage” (on Blackboard) 
 
Tentative Syllabus: 
August 
19, T: Introduction to the course.  How literature re(-)members; how memory 
creates story. 
   Memory, Forgetting, and Imagination 
21, Th: Charles Baxter, ed., The Business of Memory: Baxter, Introduction, vii-x; 
Victoria Morrow, “Don’t Look,” 33-45; Karen Brennan, “Dream, Memory, Story, 
and the Recovery of Narrative,” 46-61.     
26, T: Baxter,ed.: Richard Bausch “So Long Ago,” 3-10; Patricia Hampl, “Other 
People’s Secrets,” 116-131, Baxter, “Shame and Forgetting in the Information 



Age,” 141-157. (Group One Questions due)  
28, Th: Maxine Hong Kingston, The Woman Warrior (“No Name Woman” and 
“White Tigers”) 
  
September 
2, T: Kingston cont’d. (Group Two) 
    

Slavery’s Long Song and the Question of History 
4,Th:Slave Songs (selections); Hayden White, “Middle Passage (On Blackboard) 
9,T: Toni Morrison, Beloved (Group One) 
11,Th: Morrison cont’d.  
16,T: Natasha Tretheway, Native Guard (Group Two) 
18,Th: Tretheway cont’d. 
    

The Impossible Story: Remembering the Holocaust   
23,T: Michael Rossington and Anne Whitehead, ed. Theories of Memory: A 
Reader: Jack Kugelmass and Jonathan Boyarin, from From a Ruined Garden: The 
Memorial Books of Polish Jewry, 172-175; James E. Young, from The Texture of 
Memory: Holocaust Memorials and Meaning, 177-184; Lawrence L. Langer, from 
Memory’s Time: Chronology and Duration in Holocaust Testimonies, 192-197. 
(On Blackboard)  
25,Th: Elie Wiesel, Night  (Group One) 
30,T: Wiesel cont’d. 
October 
2,Th: Anne Michaels, Fugitive Pieces  (Group Two) 
7,T: Michaels cont’d.   
    

Place and Cultural Memory 
9,Th: Joy Harjo, selected poems; Brenda Marie Osbey, selected poems; Luci 
Tapahonso, selected poems. (On Blackboard) (Group One)          
14, T:  MID-SEMESTER ASSESSMENT. WE’LL TALK ABOUT 
EVERYTHING WE’VE READ THIS FAR. BRING IN ALL THE BOOKS YOU 
CAN CARRY! (Groups One and Two bring in questions.)  
16,Th:  Fall Break. 
 
   Memory and Family Secrets 
21,T: Rossington and Whitehead, ed. Theories of Memory, Annette Kuhn, from 
Family Secrets: Acts of Memory and Imagination 230-236. (On Blackboard). 
Begin Edwidge Danticat, Breath, Eyes, Memory  
23,Th: Danticat cont’d. (Group Two)   
28, T: Mark Doty, Firebird (Group One)   
30, Th: Doty cont’d.         
 



November 
4, T: Shani Mootoo, Cereus Blooms at Night (Group Two)  
6, Th: Mootoo cont’d.      
11, T: Arundhati Roy, The God of Small Things (Group One)   
13, Th: Roy cont’d.          
   Vietnam and Amnesia 
18, T: Yusef Komunkayaa, selected poems (On Blackboard); Begin Tim O’Brien, 
The Things They Carried. 
20, Th: O’Brien cont’d. (Group Two)     
25, T: FINAL PAPERS DUE. Be ready to talk about yours. 
27,Th:  Thanksgiving!  
  
December: 
2,T: EVERYTHING.  FREE-FOR-ALL DISCUSSION.  BRING ALL THE 
BOOKS YOU CAN CARRY. 
?, Exam Date: A final essay examination in which you bring your perceptions of 
the relationship of memory and literature into sharper focus in your own thoughts 
and speculations.  
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ENST 205—Environmental Practicum: Sustainable Practices 

Fall 2008, Tuesdays, 9:30-10:50a 

Mitchell 305 

 

Instructor: Kathleen Gray, kmgray@email.unc.edu, 966-9799 

Office: 113 Miller Hall 

Office hours: by appointment only 

 

OVERVIEW 

In ENST 205, students will explore the key dimensions of sustainability (environment, economy and social 

equity) in real world settings. By supporting the efforts of university programs, local governments, nonprofit 

organizations and businesses to create a more sustainable society, students will gain an understanding of the 

interplay among these dimensions as well as practical limitations. In addition, the course will cover various 

influences on behavior and behavior change.  

 

This course is built on two core components: 1) a weekly seminar on topics related to service, sustainability and 

behavior change, and 2) an internship with a local organization. The goals of the weekly seminars are to challenge 

the students to understand sustainability and social marketing concepts and to provide an opportunity to learn 

from each other’s internship experiences.  

 

LEARNING GOALS AND OBJECTIVES 

1. Students will understand the interplay between the three dimensions of sustainability. 

Students will be able to explain the three dimensions of sustainability and will apply these dimensions to 

operations in a work place. They will also evaluate their implementation of these dimensions. 

 

2. Students will understand social marketing and other influences on behavior change.  

Students will be able to explain social marketing and will apply this information to operations in a work 

place. They will evaluate their use of the social marketing principles. 

 

ASSIGNMENTS AND GRADES 
The graded assignments are varied in content and scale. 

 Four reflection assignments, 35% 

 Class participation (attendance, preparation, participation, intellectual contribution), which includes 

taking an active part in discussions, 15% 

 Performance in internship duties and quality of final product, assessed jointly by the internship sponsor 

and faculty member, 35% 

 Summary paper, 15% 

 

Reflection 1, 

due 9/23 

Reflection 2, 

due 10/7 

Reflection 3, 

due 11/4 

Reflection 4, 

due 11/25 

Class 

Participation 

Internship 

Performance 

Summary 

Paper 

5% 10% 10% 10% 15% 35% 15% 

 

Grading uses a 10-point scale, where 90 and above is an A, 80-89 is a B, etc. Missed deadlines incur a 10-point 

drop for each day delayed. 

mailto:kmgray@email.unc.edu


ENST 205 Syllabus, version 8/18/08 2 

 

SCHEDULE 

August 19: Course Overview 

Introductions, service overview, internship assignments, course credit, student information forms 

Activities: What is service? What is service-learning? 

Assignment: Rank internship options; read “A Sustainable Future for NC,” Institute for the Environment 

white paper, 2003, and Orr, “Four Challenges of Sustainability” 

 

August 26: Defining Sustainability 

Activity: What is sustainability? 

Assignment: Contact internship sponsors to set up meetings; calculate your carbon footprint using two 

calculators (linked on Blackboard), compare and contrast results 

 

September 2: Determining our Impact on the Environment 

Activity: Hidden Energy: Secondary Carbon Footprints 

Discussion of your ecological/carbon footprints 

Assignment: If you have not already done so, contact internship sponsors to set up meetings; read “7 Cool 

Companies” 

 

September 9: The Green Wave and the Green Economy  

Activity: Is the Green Economy Present in Our Community? 

Discussion of 7 Cool Companies 

Assignment: Finalize internship agreement with intern sponsor; find an example of “green” marketing to 

bring to class and research whether the green claims can be objectively verified  

 

September 16: Environmental and Social Aspects of Resource Consumption 

Activity: Shopping Heats Up 

 Discussion of green marketing claims 

Assignment: “K-W-L Chart” on your internship (to be turned in and graded) 

 

September 23: Sustainability in Practice, Eric Henry, TS Designs 

 

September 26: Tour of IBM Green Data Centers, RTP, NC [to be confirmed] 

 

September 30: No class, extra internship hours  

Assignment: “Division of Labor” reflection on your internship (to be turned in and graded) 

 

October 7: Sustainability in Practice, Kim Bullock, Counter Culture Coffee 

Assignment: Read Chapters 1, 2, 4, 6 and 7 in “Social Marketing Lite” 

 

October 14: Social Marketing, Internship Reflection  

Discussion of principles of social marketing and how they apply to internship activities 

Discussion question: How is sustainability approached in your organization? 
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Assignment: Review 2007 Campus Sustainability Report: 

http://sustainability.unc.edu/Portals/0/Documents/2007%20Sustainability%20Report_web.pdf 

 

October 21: Brian Cain, UNC Sustainability Office 

Assignment: read Scriabine and Day, “Putting People into Policy”; review the platforms of the leading 

US presidential and NC gubernatorial candidates and bring examples of sustainability issues covered in 

platforms for discussion 

 

October 28: Sustainability in the Political Realm 

Activity: “Platform Patter” reflection on your internship 

Discussion of extent to which sustainability is incorporated into major campaigns 

Assignment: “L.I.F.E.” reflection on your internship (to be turned in and graded) 

 

November 4: Internship Reflection Discussion: How balanced are the three dimensions of 

sustainability within your organization? How does the sponsoring organization apply social marketing 

techniques? 

Assignment: Read Kollmuss and Agyeman, “Mind the Gap”,  

 

November 11: Influences on Decisions and Behavior Related to the Environment 

Activity: Things Aren’t Always What They Seem  

Discussion of “Mind the Gap” 

 

November 18: Human Rights and the Environment 

Activity: Is Environmental Health a Basic Human Right? 

Assignment: “If I Had a Million Dollars” reflection on your internship (to be turned in and graded) 

 

November 25: Internship Reflection Discussion: Describe at least one alternative approach to how 

sustainability issues are being addressed within your organization and why you believe it would be more 

effective. 

 

December 2: Summarizing a Semester of Service 

 Activity: Carousel Walk reflection on internship 

 Assignment: Complete final products/presentation for intern sponsor and summary paper 

 

December 12, 8a: Final papers due  

The final papers should include the following components: a brief description of the organization you 

worked with and the specific tasks you were assigned, a description of how this organization approached 

sustainability, including whether the three dimensions were balanced, your assessment of the 

effectiveness of the organization in its sustainability efforts and of your own contribution to those efforts. 

In addition, your paper should describe how the organization you worked with fostered behavior change 

in others, if appropriate. If such activities were not part of the internship, suggest opportunities for th 

internship sponsor to influence sustainability-related behaviors. This paper should be no more than three 

pages in length.  

http://sustainability.unc.edu/Portals/0/Documents/2007%20Sustainability%20Report_web.pdf


Coral Reef Ecology and Management 
ENST 259  
Thursdays, 5:00 - 6:00 PM, Bingham 103 
 

Instructor: Greg Gangi 
Office: 204 Miller Hall 
Email: ggangi@email.unc.edu 
Phone: 962-9805 
 

TAs:   
Brian Naess (naess@email.unc.edu) 
Zac Adelman (zac@unc.edu) 
Carly Apple (mca@email.unc.edu) 
 

 

Course Description and Fees 
This is a one-hour class that is a combination of lecture, reading of primary material and experiential 
learning. The lectures will describe key physical and chemical characteristics of the coral reef 
environment and will also cover a broad range of relevant topics in coral reef ecology. Part of the 
course will also familiarize students with the identification of the principal corals and fishes found in 
the Caribbean. A major goal of this class is to educate students about the various threats to coral 
reefs around the world and explore management options that can offer some protection to coral reef 
communities. 
 
The Carolina Environmental Program (CEP) places a strong emphasis on field-based learning. We 
run a number of semester-long field site programs, so this is intended at one level to be an 
introduction to field based learning and we hope students will consider engaging in further such 
experiences in the future.   
 
Finally, we find it important to nurture a strong sense of community amongst our students, so we 
hope this experience will help build strong bonds of camaraderie and contribute to the intellectual 
environment within CEP. 
 

Required reading 
Strykowski, Joe and Bonem, Rena. Palaces Under the Sea: A Guide to Understanding the Coral Reef 
Environment. Star Thrower Foundation. Crystal River, FL, 1993. 
Tackett, Denise Nielsen and Tackett, Larry. Reef Life: Natural History and Behaviors of Marine Fishes and 
Invertebrates T.F.H. Publications, Neptune City, NJ, 2002. 
 
**Reading assignments are due on the date listed below in the class schedule. 
 

Items required for trip 
1. Dive Slate (Writing pad for in the water) 

You can order these online. For example, I saw one for $4.95 at: 
http://www.scuba.com/shop/product.asp_category_249 
Note that it makes sense to go in with a few friends and order these in bulk and you may be able 
to get these at Water World. 

2. Snorkeling gear (fins, mask, snorkel), skin suit/rash guard optional 
 

Grading 
Participation in class lectures = 10% 
Natural history group presentation = 30% 

http://www.scuba.com/shop/product.asp_category_249


Species list of reef fishes = 30% 
Final Exam= 30% 

 
Class Schedule 
 

Part 1 – Global processes and the near term fate of reefs 

January 11: Greg Gangi 
Agenda  Intro and logistics 
 

January 18: Brian Naess 
Reading Strykowski and Bonem Chapters 1-3, Tackett & Tackett 9-28 
Agenda  The overall state of health of our oceans 
 

January 25: Greg Gangi  
Reading Strykowski and Bonem Chapters 4-6, 
Agenda See film Silent Sentinels Discussion of video;  

February  1: Zac Adelman 

Reading  Strykowski and Bonem Chapters 7-8, Tackett & Tackett 29-48 

Agenda Impacts of Atmospheric Processes on Coral Reefs 
  

February 8: Brian Naess 
Reading  Strykowski and Bonem Chapters 9-10 
Agenda Reef Structure, Types, and Formation; 

Reefs as Dynamic Systems: Hurricanes and Other Natural Disturbances  

 

Part 2- Ecology and natural history of coral reefs 

  
February 15: Greg Gangi 
 Reading Tackett & Tackett 181-202 
 Agenda  Introduction to basic reef ecology and the ecology of reef fish  
 
February 22: Greg Gangi 

 Reading  Tackett & Tackett 49-90 
 Agenda  Reproduction and Recruitment of Corals and Fish 

 
March 2: Greg Gangi 

 Reading Tackett & Tackett 91-181 
Agenda  Introduction to reef invertebrates 

 
March 8-18: Trip to St. John 

Student natural history group presentations 
Species list 

  
March 23: Greg Gangi 

Agenda  Trip discussion/feedback for next year 
 



 
 
 

Part 3 –Localized Threats to Reefs;  Conservation and Management Strategies 
 

March 30: Greg Gangi 
Reading Strykowski and Bonem Chapters 11-12, Tackett & Tackett 203-212 
Agenda  Anthropogenic disturbances and coral reefs  

Watch video: The Perils of Plectropomus 

 
 April 6: Greg Gangi 

Agenda  Introduction to conservation strategies 
  

April 13: Greg Gangi 
Agenda  Case Studies of Marine Reserves  

  
April 20: Carly Apple 

Agenda  The role of NGOs and IOs in coral reef protection 
 

April 27: Final Class   
In class exam  

 
 
 
 



 

First Year Seminar Course Proposal—EXSS050 

 

Contact information:  Barbara Osborne, Associate Professor, Exercise and Sport Science, 

CB 3182, sportlaw@unc.edu, 919/962-5173 

 

Title:  Discrimination and Sport.   

 

Course Description:  Americans love sports.  Columbia historian Jacques Barzun wrote:  

“Whoever wants to know the heart and mind of America had better learn baseball, the 

rules and realities of the game.”1  Sporting metaphors pepper our everyday speech and it 

is said that sport is a metaphor for our society.  Sport also celebrates the elite:  the 

strongest, the fastest, and the most skilled.  But “elite” by definition is exclusionary.  This 

course will examine the American ethos by looking at those who have been discriminated 

against in sport because of race, gender, sexual orientation, or disability.  The broad goal 

for the course is to use the comfortable and familiar arena of sport to introduce students 

to the complex social issue of discrimination.  Secondary goals are to integrate 

fundamental historical and legal concepts into the students’ knowledge of sport. 

 

Text:  There is no required text.  Readings will be posted on Blackboard and include 

essays and chapters from the following books: 

 Sports and Inequality (2005) Michael Cozzillio and Robert Hayman, Jr., Carolina 

  Academic Press. 

 Forty Million Dollar Slaves (2006) William Rhoden, Three Rivers Press. 

 In Black and White: Race and Sports in America (1996) Kenneth Shropshire, New 

  York University Press. 

 The Stronger Women Get, the More Men Love Football (1994) Mariah Burton  

  Nelson, Harcourt Brace and Company. 

 Sport, Men and the Gender Order (1990) Michael Messner and Donald Sabo,  

  Human Kinetics. 

 Strong Women, Deep Closets (1998) Pat Griffin, Human Kinetics. 

 Cult of Power (2005) Martha Burk, Scribner. 

 

Films: 

 Glory Road (2006)  Walt Disney Pictures 

 Gracie (2007)  Picturehouse 

 Murderball (2005)  THINKFilm 

 

Course Requirements: 

Reaction papers (4)     15% each = 60% 

Debate       20% 

Book review      20% 

 

Reaction Paper:  A reaction paper is not a research paper – it is your personal reaction to a 

particular question which is designed to relate the course materials more personally to 

your own life experience.  You may write in the first person.  You are encouraged to make 

connections to the readings, movies, and class discussion whenever possible.  Be sure to 

properly cite references.  Each reaction paper should be 4-5 pages including footnotes and 

references. 

 

                                                 
1
 Barzun, J. (1954) God’s Country and Mine:  A Declaration of Love Spiced with a Few Harsh Words, p. 159. 

mailto:sportlaw@unc.edu


Debate:  There will be two debates during this course.  You will be assigned to a debate 

team and will research and argue the assigned position (either for or against).  Every 

member of the team is required to research the problem and write up your findings (a 

format will be provided).  The team will then meet to discuss findings and strategize to 

make the strongest arguments.  Each member of the team will be required to speak for at 

least 3-4 minutes.  After each side has presented their arguments, there will be a small 

period for rebuttal.  Class members not assigned to a team for that particular debate will 

judge their classmates.  Points will be awarded based on preparation, presentation, and 

strength of rebuttal.  

 

Book review:  Each student will choose a contemporary book related to one of the four 

areas of discrimination that we address in this class.  A format will be provided.  The 

typical book review is 4-5 pages. 

 

Grading Scale: 

A  95 and above B+ 89-91 C+ 80-82 D+ 71-73 

A- 92-94  B   86-88 C   77-79 D   64-70 

   B- 83-85 C-  74-76 F   63 and below 
 

Daily syllabus (dates assume Fall 2009 implementation) 

Tue  8/25  Welcome and Introductions 

Th   8/27  Sport as a Microcosm of Society 

Tue  9/1  What is Discrimination? The Myth of Legal Equality? 

 

   Race 

Th   9/3  Desegregation/Integration and Professional Sport 

Tue 9/8  Glory Road 

Th 9/10  Desegregation/Integration and Amateur Sport 

Tue 9/15  Darwin’s Athletes/Myth of the Superspade  

Th 9/17  Contemporary Inequality:  Racial Report Card 

Tue 9/22  The NCAA, the SAT, and the Construction of Race  

Th 9/24  Native American Mascots 

 

   Sex 

Tue 9/29  Gender, Sports and the Law:  Feminist Legal Theories 

Th 10/1  Leagues of their Own 

Tue 10/6  Gender Report Card:  Coaches, Officials, Reporters 

Th 10/8  Sex Discrimination and amateur sport 

Tue 10/13  The Theory behind Title IX 

Th 10/15  Gracie 

Tue 10/20  The Invisible Woman Athlete 

 

   Sexual Orientation 

Tue 10/27  Sports, Sexual Orientation and the Law 

Th 10/29  The Gay Athlete 

Tue 11/3  Lesbians in the Locker Room 

Th 11/5  Coaches and Homophobia 

Tue 11/10  Debate:  Should transgender athletes be allowed to compete? 

 

   Disabilities 

Th 11/12  Americans with Disabilities Act:  Spectators 

Tue 11/17  Kenan stadium tour/Michigan “Big House” case 



Th 11/19  Americans with Disabilities Act:  Participation 

Tue 11/24  Murderball 

Tu 12/1  Murderball 

Th 12/3  Debate:  Should physically disabled athletes compete alongside 

   their able-bodied peers? 

Tue 12/8  Wrap up 
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French 373.001/373.601 
 

French New Wave Cinema: Sources and Legacies 
 

Fall 2008 
TR 3:30-4:45 
Dey Hall 102 

 
Projections: T 6 p.m. 

Dey Hall 113 
 

Prof. Hassan Melehy 
office: Dey Hall 224 
office hours: TR 2-3, and by appointment 
phone: 962-1029 
e-mail: hmelehy@unc.edu 

 
The course: 
 
We all watch movies, and many of us watch them with a critical eye. This course is not 
only an opportunity to engage in critical examination of movies for an entire semester, 
but also to look closely at the movement in twentieth-century cinema that took criticism 
as a part of filmmaking most seriously, the French New Wave of the 1950s and 1960s, 
which included filmmakers Jean-Luc Godard and François Truffaut. We will also 
consider some of the material that initially formed the basis for an aesthetic criticism 
among the New Wave directors, classical Hollywood cinema and Italian neorealism, 
involving the work of such directors as Alfred Hitchcock and Roberto Rossellini. 
 
We will look at the challenge that the directors of the New Wave presented to the 
dominant, government-sponsored French cinema of the 1950s and 1960s by pointing to 
films from Hollywood and other European countries as examples of artistry. We will 
examine the political themes taken up by the New Wave directors, especially Jean-Luc 
Godard, and the ambivalent relationship to the United States: on the one hand, high praise 
for its cinematic achievements and counterculture, and on the other hand, suspicion of its 
exportation of consumer culture. We will also consider the ways that the New Wave in its 
turn influenced U.S. and European cinema, and what directors from the 1970s to the 
1990s, such as Martin Scorsese, Wim Wenders, and Quentin Tarantino, have borrowed 
from it in order to challenge the aesthetics and politics of their respective film industries. 
 
Some of you may be taking the course for credit toward the French major or minor. If so, 
you will be expected to do all readings in French that are available in the language. You 
will also be expected to write your two major papers in French. 
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Viewing sessions: 
 
In addition to the two class meetings per week, we will have one required viewing 
session per week, on Tuesday evening. The session will start at 6 p.m. and continue until 
the end of the movie (runtimes are indicated below — in only two cases are the movies 
longer than two hours). 
 
I will put each of the films on reserve in the Media Resources Center on the Thursday 
after we view it. 
 
Objectives: 
 
1. Knowledge of narrative, shots, editing, and the other formal aspects of cinema that we 
will study in Film Art: An Introduction by David Bordwell and Kristin Thompson as well 
as some of the other readings, and the ability to exercise this knowledge in the analysis 
and understanding of films. An important part of this knowledge is the vocabulary of 
cinema, which we will study in Bordwell and Thompson. Those of you taking the course 
for French credit are expected to learn the French terms necessary for effective film 
analysis. 
 
2. Knowledge and critical consideration of the aesthetics and practices of the cinematic 
traditions that we will examine. 
 
3. A broadened understanding of U.S.-European cultural relations in the area of cinematic 
production in the decades following World War II. 
 
4. Development of critical thinking on a visual medium by way of viewing, reading, dis-
cussion, and analytical writing. 
 
Readings: 
 
David Bordwell and Kristin Thompson, Film Art: An Introduction, eighth edition, with 

CD-ROM 
Aumont and Marie, Dictionnaire théorique et critique du cinéma (if you are taking the 

course for credit toward the French major or minor) 
E-reserve — titles below 
 
Assignments: 
 
1. Continual engagement in class discussion. I expect every member of the class to 
contribute to discussion during each class meeting. Although the quality of your 
comments certainly matters, it is most important that you show your effort to engage in 
discussion. Students who remain quiet will be called on. 
 
2. A one-page reaction paper for each film viewed (one per week), turned in each 
Tuesday. I want to know that 1) you have watched the movie critically, and 2) that you 
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have though enough about it to make some brief analytical comments. These papers will 
be graded on a pass/fail basis (pass if you do it, fail if you don’t). 
 
3. One short critical paper (4-5 pages), a close examination of one or several films, 
written according to the instructions and model that Bordwell and Thompson provide in 
chapter 11. If you are taking the course for credit toward the French major or minor, you 
will write in French. 
 
4. One research paper (7-10 pages), a careful consideration of several films, their cultural 
context, and the criticism on them, due at the end of the semester. If you are taking the 
course for credit toward the French major or minor, you will write in French. 
 
5. A midterm and a final examination, each one comprising several essay questions. 
Students taking the course for credit in French will write their exams in French. 
 
You must turn in all written assignments as hard copy. Attachments will not be accepted. 
 
Research: 
 
In this course, you will be working with a Graduate Research Consultant, Emily 
Cranford, who will assist you with the research for your second paper. The GRC Program 
is sponsored by the Office for Undergraduate Research (www.unc.edu/depts/our). I 
encourage you to visit this website to see other ways that you might engage in research, 
scholarship and creative performance while you are at Carolina. 
 
Absences: 
 
You are permitted two unexcused absences over the course of the semester. For each 
unexcused absence beyond the first two, your maximum participation grade will be 
reduced by one grade point (that is, from A to B or from B to C). If at any point during 
the semester your maximum participation grade falls to F, an additional unexcused 
absence will result in your failing the course. Since unforeseen circumstances may arise, 
it is best that you obtain a documented excuse, inasmuch as it is possible to do so, for 
every absence. The excuse must involve a serious matter, such as an illness that requires 
treatment or a family emergency. Participation in official university functions that require 
travel will also constitute a valid excuse. If you are at any point aware of circumstances 
that will obligate you to miss more than two classes, I strongly advise you to speak with 
me outside of class. 
 
Please note that viewing sessions are regarded as regular class meetings. 
 
Arriving late: Coming to class late can be very disruptive. Because of this, all late arrivals 
will be noted. For every two times you are late — that is, if you come too late to hear 
your name called during attendance — you will be marked as absent once. 
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Grading: 
 
First paper: 20% 
Second paper: 25% 
Reaction papers: 15% 
Exams: 15% each (for a total of 30%) 
Participation: 10% 
 
Honor Code: 
 
The following statement, with your signature, must be on all work submitted for grading: 
 
“On my honor, I have neither given nor received unauthorized aid on this assignment.” 
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Tentative schedule for the semester: 
 
August 19 Introduction: what is New Wave Cinema? 

No film this evening 
  
 1. Film Noir and Neorealism 
  
August 21 Reading: André Bazin, “The Ontology of the Photographic Image” 

(“L’ontologie de l’image photographique”) 
  
August 26 Reading: Bordwell and Thompson, 74-96 

Film: Howard Hawks, The Big Sleep (1946 — 1 hr. 56 min.) 
  
August 28 Reading: Raymond Borde and Etienne Chaumeton, A Panorama of 

American Film Noir, 1-28 (Panorama du film noir américain, 
1-34) 

  
September 2 Reading: André Bazin, “The Evolution of the Language of Cinema” 

(“L’évolution du langage cinématographique”) 
Film: Roberto Rossellini, Viaggio in Italia (Journey to Italy) (1953 

— 1 hr. 37 min.) 
  
September 4 Reading: Bordwell and Thompson, 162-178, 182 
  
Friday, Sept. 5 Annual information session on the French major, the minor, the 

Honors Thesis, and career possibilities for the French major. 
Attendance required for French majors and minors, as well as those 
considering the French major. 
 
Toy Lounge, 4th floor Dey Hall. 

  
September 9 Reading: 

1. Jean-Luc Godard, “Defense and Illustration of Classical 
Construction” (“Défense et illustration du découpage 
classique”) 

2. Godard, “Montage My Fine Care” (“Montage, mon beau 
souci”) 

3. André Bazin, “The Virtues and Limitations of Montage” 
(“Montage interdit”) 

Film: Alfred Hitchcock, Rear Window (1954 — 1 hr. 52 min.) 
  
September 11 Reading: François Truffaut, Hitchcock, 213-223  (Le Cinéma selon 

Hitchcock, 160-168) 
  
September 16 Reading: François Truffaut, “A Certain Tendency of the French 

Cinema” (“Une certaine tendance du cinéma français”) 
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Film: Jean-Pierre Melville, Bob le flambeur (1955 — 1 hr. 38 min.) 
  
September 18 Reading: André Bazin, “On the Politique des auteurs” (no French 

version available) 
  
 2. The New Wave and the Politique des auteurs 
  
September 23 Reading: Bordwell and Thompson, 182-213 

Film: Jean-Luc Godard, A bout de souffle (Breathless) (1959 — 1 hr. 
27 min.) 

  
  
September 25 Class will meet in Davis Library 247: “Walk up the stairs to the 

second level, head to the right.  It's the largest of two computer 
labs.” 

  
September 30 Reading: Bordwell and Thompson, 397-401; Jean-Luc Godard, 

“Interview with Jean-Luc Godard” 
Film: François Truffaut, Les 400 coups (The 400 Blows) (1959 — 1 

hr. 34 min.) 
  
October 2 Reading: Bordwell and Thompson, 218-238 

Discussion, review 
  
October 7 Midterm Exam 
  
October 9 No class 
  
October 14 Reading: Bordwell and Thompson, 431-437 

Film: François Truffaut, Tirez sur le pianiste (Shoot the Piano 
Player) (1960 — 1 hr. 32 min.) 

  
October 16-17 Fall break 
  
October 21 Reading: Bordwell and Thompson, 238-245 

Film: Jean-Luc Godard, Le mépris (Contempt) (1963 — 1 hr. 44 
min.) 

  
October 23 Reading: Bordwell and Thompson, 245-260 
  
October 28 First paper due: 4-5 pages 

Discussion 
Film: Jean-Luc Godard, Weekend (1968 — 1 hr. 45 min.) 

  
October 30 Reading: Robin Wood, “Weekend” 
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 3. The returns: Hollywood and elsewhere 
  
November 4 Reading: Bordwell and Thompson, 304-315 

Film: Martin Scorsese, Mean Streets (1973 — 1 hr. 50 min.) 
  
November 6 Reading: Bordwell and Thompson, 318-336 
  
November 11 Reading: Wim Wenders, “From Dream to Nightmare” 

Film: Dennis Hopper, Easy Rider (1969 — 1 hr. 35 min.) 
  
November 13 Reading: Wim Wenders, “Easy Rider” 
  
November 18 Reading: Wim Wenders, “The American Dream” 

Film: Wim Wenders, Der amerikanische Freund (The American 
Friend) (1977 — 2 hrs. 7 min.) 

  
November 20 Reading: Kathe Geist, “The American Friend” 
  
November 25 Film: Quentin Tarantino, Pulp Fiction (1994 — 2 hrs. 34 min.) 
  
November 27-28 Thanksgiving break 
  
December 3 Second paper due: 7-10 pages 
  
Final exam: Thursday, December 11, 4 p.m. 
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Instructor: Dr. Christina J. Wegel 

Office Hours: TBA in 442 Dey Hall 

Office Phone: 919-843-8862 

Email: wegel@email.unc.edu 

 

Required Texts/CDs for Purchase:  

Erika Fischer-Lichte et al. (Eds.): Kunst der Aufführung. Aufführung

 der Kunst (Theater der Zeit) [FL] 

Franz Kafka: Ein Bericht für eine Akademie (Klett) 

Franz Kafka: Ein Bericht für eine Akademie (CD by Lübbe Audio)  

Herbert Meier: Die Vorstellung (Felix Bloch Erben Verlag) 

Robert Schneider: Dreck (Reclams Leipzig) 

Kerstin Specht: Königinnendrama (Verlag der Autoren) 

Patrick Süskind: Der Kontrabaβ (ISBN: 3257230001) 

Patrick Süskind: Der Kontrabaβ (CD by Hörverlag)  

 

Furthermore, please keep an organized folder of all additional texts 

and materials that pertain to this course that will be made available 

on BlackBoard [BB]. 

 

Course Description: 

The premise of the creative process component of this 

undergraduate course on German theater and drama will be the public 

reading/performance of a one-person play in the original language, 

German. Well-known German-speaking writers such as Franz Kafka, Patrick 

Süskind, Kerstin Specht, Robert Schneider et al. wrote monodramas on an 

array of cultural, personal, and political topics that thus allow for 

broader analyses and interpretations of textual, semantic, and 

historical aspects. In addition to reading and discussing several plays 

and articles on German theater and drama, you will be able to hone your 

linguistic abilities by learning to use your voice, movement, and 

gesture effectively in a foreign register. To this end, we will 

rehearse a play under my guidance1 to successfully prepare for a public 

performance.  

The goals for this advanced German course are thus manifold. 

Firstly, we will engage in an in-depth study of various theater plays 

from German-speaking countries. Secondly, we will rehearse and perform 

                                                                 

1
 As of now, I have directed a total of nine full-length German-language play productions that involved 

both undergraduate and graduate students at the Middlebury German Summer School in Vermont, the 

University of Kentucky, as well as UNC-CH. 
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one play in German at the end of the semester for a general audience on 

UNC campus. Thirdly, you will write an original monodrama on a topic of 

your own choosing and perform it publicly. The performance will be for 

the general public, your fellow UNC undergraduate and graduate students 

as well as faculty members from different disciplines. To further the 

dialogue among different courses in the German Department, Süskind’s 

drama Der Kontrabass will be part of the required reading in two other 

departmental courses. Students enrolled in these courses will be 

expected to attend our performance to deepen their understanding for 

the interpretation of a performed piece of art as well as further their 

appreciation for the performing arts. 

In order to have successful performances, we will spend a 

considerable time on rehearsing our plays and since you will receive 

Experimental Education (EE) for this course, you are expected to 

participate in the public performance of Süskind’s monodrama Der 

Kontrabaß and your own monodrama. Thus, you will have to devote a 

minimum of 30 hours over the course of the semester preparing for it 

during our scheduled rehearsals and times that we will mutually agree 

upon. 

 All readings, discussions, and rehearsals in German aim to 

enable you to examine, discuss, and critique dramas and theoretical 

texts by a number of German-speaking playwrights and theoretical 

thinkers. In order to gain an insight into the creative and 

performative aspects of theater productions, we will attend local 

performances. Writing assignments will consist of a mixture of 

literary, textual, and semantic analyses of primary and secondary 

literature, ideas on how to stage selected plays, as well as critiques 

of local theater performances. The course will meet two times a week 

plus one weekly rehearsal on Monday evenings and will be structured 

around class/group discussions, and presentations.  

Readings, class discussions, and all rehearsals are conducted in 

German. 

 

Attendance Policy 

 Regular class attendance is a student obligation, and a student 

is responsible for all the work, including tests and written work, of 

all class meetings. No right or privilege exists that permits a student 

to be absent from any given number of class meetings. If a student 

misses three consecutive class meetings, or misses more classes than I 

deem advisable, I may report the facts to the student's academic dean. 

However, only I excuse absences from class for valid reasons (such as 

illness or family emergency). A student should present his or her 

explanation for any absences to me at the next meeting. Students who 

are members of regularly organized and authorized University activities 

and who may be out of town taking part in some scheduled event are to 

be excused during the approved period of absence. Notification of 

such an absence must be sent by the responsible University official to 

the instructor before the date(s) of the scheduled absence. The 

University calendar does not recognize religious holidays. The faculty 

is encouraged to make reasonable accommodations for students requesting 

to miss class due to the observance of religious holidays. In 

particular, if you are unable to attend a rehearsal, you must let me 

know the day prior or, at the latest, two hours prior to the rehearsal 
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as to not upset/inconvenience your team.  

Participation, Rehearsals, and Performance 

 I expect every student to participate fully to the best of their 

linguistic abilities in class discussions, during rehearsals, and thus 

be a true team player. This course is, unlike many other courses at 

many universities, built around the idea of engaged team work. Every 

individual member of our group depends on her or his team members. Our 

performances will take place place in the evening on Sunday before the 

final week of classes and one Monday of the final week of classes. 

 

Theaterjournal 

 Your are expected to keep a Theaterjournal in German. This 

Theaterjournal will allow you to express your ideas, thoughts, 

observations, and inquiries in a free-flowing format. That is not to 

say that this part of the course assignment is meant to be treated in a 

less than rigorous and engaged fasion than any other assignment for 

this course. Rather, the Theaterjournal is meant to be a work in 

progress that allows you to keep track of your own work in progress.  

Entries into the Theaterjournal include but are not limited to: 

 notes on performances you are required to attend 

 notes taken in class 

 ideas and stage directions suggested during rehearsals 

 your own monodrama 

 

Homework/Blogs on Blackboard 

 In addition to your Theaterjournal, you will be asked to 

contribute in writing to questions and issues posed on BlackBoard by 

both me and your classmates. These blogs on BlackBoard’s Discussion 

Board will serve as both entry points into different plays and 

theoretical source readings on performance and theater. 

 

Theaterkritiken 

 You will be asked to attend at least three theater performance 

until the 12 week of instrcution. The university and local theater 

groups in Chapel Hill, Carrboro, Durham, Raleigh as well as other 

places in the area offer a wide variety of performances that you can 

attend at no cost or for a minimal admissions fee (especially with your 

student ID). Please be sure to check local listings and share the 

information with  every one in the class, including me. In response to 

these mandatory two theater visits you have to produce two theater 

reviews/critiques (Theaterkritiken) (at least 500 words in length, 

accompanied by the original play bill, and due one week after the 

performance). There will be a total of two Theaterkritiken three pages 

each (typed, double-spaced, Times New Roman 12 point font with standard 

margins). These theater critiques will then undergo a rigorous revising 

process to ensure that you will be able improve on your writing skills. 
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One Original Monodrama 

 In addition to the two Theaterkritiken, you will be required to 

write one original monodrama of at least ten pages. The topic is open. 

As you progress on this creative writing projects your monodrama will 

undergo several revisions as you will receive written and verbal 

feedback from both your classmates and me. The intention behind this 

feedback is not to stiffle your creativity but to raise awareness that 

your audience appreciates and would like to be engaged with on a deeper 

level. These various rewrite will also enable you to hone your writing 

skills with regards to vocabulary, cultural nuances, and, last but not 

least, grammatical correctness. As one of the many steps in writing 

your monodrama and thinking about the performative aspects of it, you 

will perform it in front of your classmates and a limited number of 

people as a guest audience to our course. This will give you the 

opportunity to practice and “test-run” your aural and performative 

skills as preparation for the public performance of our chosen 

monodrama. 

 

Mid-term Exam 

 The mid-term exam will give you an opportunity to apply your 

theoretical, historical, and literary knowledge acquired in your 

reading and during our class discussions. The mid-term exam will take 

place during regular class time. 

 

Final Exam 

 The final exam will pertain to the performance and the class 

discussions of the second half of the semester. Time TBA. 

 

German Department Policy 

 The Department of Germanic Languages at UNC-CH stipulates that any 

student who fails both the midterm and the final exam will receive an F 

in the course. Any student who receives an F on the final exam will 

receive no higher than a C for the course. The course grade IN 

(Incomplete) cannot be given. 

 

Grading Breakdown 

Active Participation in class      10% 

Rehearsals and performances      25% 

Original Monodrama including revisions    15% 

Two theater reviews/critiques of attended local  

performances, including revisions     10% 

Blogs on BlackBoard (10 entries total)    10% 

Response paper to a secondary reading (source determined 

consultation with the instructor; 3 pages)   5% 

Theaterjournal        10% 

Written Mid-term Exam       5% 

Written Final Exam       10% 
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Course Schedule 

1st week Woche 

 Introduction to theater and performance/Performance Studies; What 

do we mean when we say “theater”? What is a “drama”? What is a 

“monodrama”? What is the field of “Performance Studies”? 

Reading and first discussion of our performance piece: Patrick Süskind, 

Der Kontrabass; subsequent discussions of this play that we will 

perform for the general public will be accomplished during rehearsals 

to approach the drama not only as a literary work but rather as a 

performance piece and an event. 

 

2nd week 

Kerstin Specht: Schneeköniginnen 

Erika Ficher-Lichte: “Einleitende Thesen zum Aufführungsbegriff” [FL] 

Erich Franzen: “Der verschwundene Gegenspieler” [BB] 

Rehearsal in Dey 404 (M from 5 to 7:50 PM) 

 

3rd week 

First plot outline of your monodrama; Consider the questions of: Who, 

when, where, what, why? 

Jens Roselt: “Erfahrung im Verzug” [FL] 

Gabriele Brandstetter: “Aufführung und Aufzeichnung – Kunst der 

Wissenschaft?” [FL] 

Susan Leigh Foster: “Choreographien des Schreibens” [FL] 

Rehearsal in Dey 404 (M from 5 to 7:50 PM) 

 

4th week 

Writing Workshop: How to write a theater review/critique? 

Sabine Schouten: “Zuschauer und Entzug. Zur Wahrnehmung von 

Aufführungen” [FL] 

Gertrud Lehnert: “Wie wir uns aufführen… Inszenierungsstrategien von 

Mode” [FL] 

Rehearsal in Dey 404 (M from 5 to 7:50 PM) 

 

5th week 

Journal articles from “Theater heute” concerned with contemporary 

German theater performances [BB] 

Second presentation of your monodrama with initial feedback from your 

classmates and me 

Thomas Alkemeyer: “Verkörperte Weltbilder. Sport als aufgeführte 

Mythologie” [FL] 

Rehearsal in Dey 404 (M from 5 to 7:50 PM) 
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6th week 

Introduction to Franz Kafka (literary figure and cultural observant) 

Franz Kafka, Ein Bericht für eine Akademie 

Audio recording of Ein Bericht für eine Akademie 

Robert Pfaller: “Die kleinen Gesten des Verschwindens. Interpassivität

 und die Theorie der Rituale” (in Fischer-Lichte) 

Rehearsal in Dey 404 (M from 5 to 7:50 PM) 

 

7th week 

Introduction to Robert Schneider 

Robert Schneider, Dreck 

Jon McKenzie: “Performance and Globalisierung” [FL] 

Rehearsal in Dey 404 (M from 5 to 7:50 PM) 

 

8th week 

Robert Schneider, Dreck 

Third rewrite and presentation of your monodrama 

Rehearsal in Dey 404 (M from 5 to 7:50 PM) 

 

9th week 

Reconsidering and rethinking what we have learned and discussed so far 

Mid-term exam 

No rehearsal this week 

 

10th week 

Spring Break 

 

11th week 

Introduction to Herbert Meier  

Herbert Meier, Die Vorstellung 

Sandra Umathum: “Do it yourself! Bemerkungen über delegierte 

Aufführungen” [FL] 

Christel Weiler: “Etwas ist dran. Vorurteile zum Lehrstück” [FL] 

Rehearsal in Dey 404 (M from 5 to 7:50 PM) 

 

12th week 

Assessing the audio recording of Patrick Süskind’s monodrama with our 

own reading of the play: What are the differences? What have they left 

out? What are we leaving out?  

Considering our own performance: What will our performance look like? 
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Our stage? We as actors? What do we have to consider in terms of music? 

Oliver Kühn: “Architektur und Aufführung. Performative Architektur – 

Architektur des Performativen” [FL] 

Forth rewrite and presentation of your monodrama  

Rehearsal in Dey 404 (M from 5 to 7:50 PM) 

 

 

13th week 

Dramatic performances of students’ monodramas 

Rehearsal in Dey 404 (M from 5 to 7:50 PM) 

 

14th week 

Dramatic performances of students’ monodramas 

Michael Eigtved: “Nouveau Cirque/Neuer Zirkus – Neue Perspektiven auf 

Performativität” [FL] 

Rehearsal in Dey 404 (M from 5 to 7:50 PM) 

 

15th week 

Final preparations for the up-coming performances 

Christa Brüstle: “Stop and Go – rhythmische Gesten in der neuen Musik” 

[FL] 

Rehearsal in Dey 404 (M from 5 to 7:50 PM) 

 

16th week 

Second Public Performance of Patrick Süskind, Der Kontrabass 

Self-assessment of both performances 

Re-thinking what we have learned 
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A SPECIAL NOTE TO STUDENTS 

________________________________ 

 

 

The Field Training Manual explains what is expected of you before, during, and after your field training 

experience.  This manual will also assist you in outlining your learning objectives and focusing your 

efforts to identify the best field training experience for your expected career path. 

 

The technical details of the experience are covered in this guide.  If you read this manual in its entirety, 

you should find that most of your field training questions will be answered.  To be successful in securing 

an optimal placement, start early, maintain frequent contact with your faculty advisor and the career 

services coordinator, and keep your eyes and ears open.  Treat this experience like a class and schedule 

time every week to work on your search.  There are many resources are at your disposal: faculty advisor, 

career services coordinator, program director, professional development director, other faculty, seniors 

and second-year master’s students, alumni, mentors, and sometimes even parents, relatives, and family 

friends. 

 

Some questions you may want to ask yourself as you begin to identify potential field training sites and 

make a final selection are: 

 

 

 INTEREST:  In what am I most interested?  Do I want a management oriented or a policy oriented 

placement?  Am I most interested in a specific content area (aging, managed care, mental health) or a 

specific functional area (financial management, law, marketing)? 

 

 SETTING:  What kind of agency setting will best meet my needs: local agency (public health, 

community mental health), hospital, HMO, group practice, state-level agency, national agency, 

federal government, international agency?  

 

 LEARNING NEEDS:  Do I want a placement where I can practice skills I already have, or one 

where I can learn skills I do not have?  What are these skill areas? 

 

 GEOGRAPHIC LOCATION:  Do I want to be in or near Chapel Hill, or in my hometown…or 

somewhere else? 

 

 STIPEND:  Do I need to have a stipend? If yes, what is the minimum I can afford to accept? 
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FIELD TRAINING MANUAL 
   

 

 

 
   INTRODUCTION 

 

High quality professional education is a shared responsibility of professional schools and partners. This is 

particularly true when training requires the acquisition of operational skills through mentored 

experiences in settings outside the classroom.   
 

Field training is an important component of both undergraduate and master’s programs in the Department 

of Health Policy and Management and is required of all students.  Even those students who bring 

considerable experience with them benefit from well-planned and supervised field training.  
 

A fruitful field training experience does not happen by chance, but is carefully planned. It requires active 

commitment to the concept of field training on the part of students, faculty, preceptors, and field training 

agencies, so that effective mechanisms for collaborative efforts can be maintained. 

The purpose of this manual is to provide students, faculty, preceptors, and others with a reference on 

policies, guidelines, and procedures pertaining to the Department’s field training program.  

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

I.   POLICIES 

A.  Definition and Purpose.  Field training is defined as a planned and supervised learning experience 

gained through first-hand observations and operational responsibilities in a health services or other 

health-related agency. While specific activities during field training vary from one field placement to 

another, all field training should enable students to: 
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 participate in learning experiences that are not normally available in the classroom, but are 

essential for sound training in health policy and administration 
 

 test the validity and applicability of classroom learning to practice, thus helping students develop 

their own professional skills 
 

 develop operational skills, gain experience, and enhance professional self-confidence as 

healthcare managers or policy analysts 
 

 make a service contribution during the course of training that will not only be useful to the 

agency, but also will enhance the student’s management and analytic skills and self-confidence 
 

 develop an agenda for subsequent learning 

 

 broaden the student’s professional network base 

 

B.  Requirement. A full-time field training experience in a department-approved health services or other 

health-related agency is required of all students:  
   

BSPH Degree. Students must submit an approved field training plan and successfully complete at 

least twelve weeks (40 hrs./wk.) of field training under the joint supervision of the faculty advisor and 

an approved field preceptor.  At the end of the internship, the student must submit a field training 

report and an evaluation of the internship.  

 

 

C.  Design and Schedule. Field training is an integral part of a student's total program of study.  Completing 

twelve weeks of a supervised block internship during the summer months typically fulfills this major 

requirement. 
 

In the exceptional case, a situation may arise where the student's learning objectives are best met in a 

"concurrent" field placement during the academic semesters.  This option is not intended as a convenience 

for those who do not wish to spend the summer in an internship, but must be a response to a compelling 

reason that makes the concurrent placement a better choice.  The option is designed on an individual basis by 

the faculty advisor and the student, and must be presented to, and approved by, the appropriate program 

director, and the department chair or associate chair; documentation of the proposal and the approval will be 

kept in the student's official file.  The design must include a minimum of 480 hours of work in the field 

(i.e., the equivalent of 40 hours/week for 12 weeks).  All policies and procedures pertaining to the summer 

internship, except those pertaining to schedule, apply equally to concurrent field training.  If concurrent field 

training is approved, the student registers for field training (HPM 301) in the appropriate semesters. 
 

A well-planned beneficial field training experience requires participation in a series of activities.  These 

activities begin early in the first year of study, continue during the summer and the fall of the second year, 

and include orientation, site identification and selection, planning, placement, and evaluation.  The schedule 

for typical activities for a well-planned summer internship includes the following: 
 

Juniors: Fall Semester.   First mandatory field training orientation to the purposes, policies, and 

procedures of field training takes place during the student's first semester. Students are required to 

attend field training orientation and the internship panel, to hold discussions with faculty and with 

students who have completed internships, to review information in this manual and the department's 

internship files, and to participate in any scheduled field visits to agencies. Students should rely 

primarily on their faculty advisors and the career services coordinator for becoming acquainted with 



 6 

the field training program. However, the academic program director, the professional development 

director, and other HPM faculty can provide helpful guidance in specific areas.  

  

The Career Services Office (CSO) internship files, located in the Career Services Resource Area, 

contain descriptive material about past and potential placements, student activity reports, project 

reports, and other pertinent materials.  These files contain invaluable information that provides 

insights into placements at specific locations and gives the student a point of contact inside a specific 

agency of interest. 

  

After attending the field training orientation and the internship panel, the student should schedule an 

appointment with his/her faculty advisor.  Faculty advisor and student interaction should be 

directed toward achieving the following: 
 

 identifying the student's learning objectives based on an assessment of abilities, previous 

experience, and career interests 
 

 identifying available placement opportunities and selecting the one that is most suitable and 

feasible for the student 

 

The Career Services Coordinator is available to help make exploratory contacts at potential 

internship sites. 

 

 Juniors: Spring Semester.  Early in the spring semester (January), the career services coordinator 

will conduct a second mandatory field training orientation session.  Specific field training questions 

will be addressed and a general assessment of the class’s progress in finding an internship will be 

discussed.   

 

During the spring semester, students should work with their faculty advisors to: 

 

 make a final decision on the site for field training placement 
 

 prepare a written field training plan, with appropriate consultation with the field preceptor 
 

 obtain approval of the field training plan by the field preceptor, faculty advisor, and 

academic program director, with plan filed in the CSO no later than April 1, 2009 
 

 distribute copies of the final signed field training plan to preceptor and advisor 
 

Juniors: Summer.  After reporting to the field training agency on the arranged date, the student will 

carry out appropriate training activities on a full-time (40 hours/week) basis for the specified length 

of time, as indicated in the individual field training plan. 

 

Students may not take courses other than field training for credit during the block field 

training period unless studies are approved by the program director in advance and 

arrangements are made with the preceptor. 
 

Students should initiate a substantive contact with their advisor and should arrange at least one 

contact between their academic advisor and preceptor.  These contacts may be made via phone, 

email, or in person and should be made sometime between the second and third week of the 

internship.  It is the student’s responsibility to facilitate these contacts.   
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Seniors: Fall Semester.  Returning students will need to complete the following in order to meet the 

field training requirement: 
 

Twelve-Week Final Report is to be submitted to the Career Services Office (with a copy to 

preceptor) no later than September 7, 2009. 
  
Student Evaluation Form will be sent to each student at the end of his/her summer 

internship. This evaluation should be completed by the student and submitted to the Career 

Services Office stapled to the final report no later than September 7, 2009. 
 

Participation on an Internship Panel will be held early in the fall semester.  All returning 

students are required to attend and to make a brief presentation on their summer 

experience. 

 

   

E.  Stipend.  The department recognizes the need for adequate financial support for students during field 

training and encourages them to seek stipends from field training agencies. However, field training 

placement decisions should be made principally on the quality of the experience and secondarily on the 

availability of stipends.  When queried by potential placement sites, we encourage them to pay a stipend. 

 

 

F.  Administration. Field training involves active collaboration among the student, faculty advisor, field 

preceptor, program director, professional development director, and career services coordinator. These 

responsibilities are as follows: 
 

1. Role of students.  Students are the primary beneficiaries of field training and their role must be as 

active as those of the academic program directors, faculty advisor, and preceptors.  Students are 

expected to: 
 

 develop an understanding of the department’s philosophy, policies, standards, and procedures 

with regard to field training 
 

 learn the mission, goals and focus of work of potential field settings and agencies for meeting 

individual learning goals through field visits, reading of field reports of students in previous 

years, and discussions with second-year students, the career services coordinator, and faculty 
 

 ask faculty advisor for assistance in selecting an area of career interest to develop during the 

internship, select the internship placement site, and develop an appropriate field training plan 

(and supplements, when indicated) 
 

 maintain active communication with the faculty advisor for guidance and monitoring of field 

training activities 
 

 provide all appropriate documents to the Career Services Office in a timely manner 
 

 conduct themselves as responsible and mature professionals during field training, complying 

with the agency’s code of conduct, and meeting all obligations and responsibilities according 

to schedule 
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2. Role of field preceptors.  Field preceptors are key participants in field training. The quality of 

their commitment, interest, and efforts has tremendous influence on the outcome of field training.   
 

 Preceptorship of field training implies a dual set of responsibilities.  First, preceptors are similar 

to clinical or laboratory instructors, ensuring a meaningful learning experience for the student 

with the commitment, zeal, and enthusiasm of a good teacher.  The preceptor is also a responsible 

official in the agency who ensures that students fully comply with its policies and standards. Field 

preceptors should: 
 

 develop an understanding of the department’s philosophy, policies, standards, and procedures 

pertaining to field training 
 

 participate in the preparation of the student’s field training plan 
 

 take a proactive posture in all matters pertaining to field training, including providing the 

Career Services Office with up-to-date information on their agency for inclusion in the field 

training resource files and facilitating possible long-term field training arrangements with the 

department 
 

 make the student feel welcome in the agency, facilitate the student’s orientation, assign 

appropriate tasks, and provide suitable and regular time for supervisory discussion with the 

student 
 

 certify completion of field training by the student and return an evaluation of the student’s 

performance, as well as the department’s field training process, to the Career Services Office 
 

 Willing and interested preceptors may serve as future liaisons between the department and their 

agency. 

 

3. Role of faculty advisors.  Faculty advisors are responsible for participating in the planning and 

supervision of the field training of their advisees.  Advisors should: 
 

 help each advisee to identify career interests and related learning objectives that are best met 

through field training 
 

 increase their knowledge of field training opportunities available for students and 

subsequently help each advisee to gain a proper appreciation of learning opportunities 

available in different settings 
 

 guide the student’s preparation of the field training plan, in consultation with the preceptor 

and the Career Services Coordinator (CSC) 
 

 refer students, when appropriate, to other members of the faculty for advice  
 

 recommend new preceptors to the Career Services Office 
 

 respond in a timely manner to any issues that need faculty advisor attention 
 

 contact the Program Director and the CSC with particular problems that may arise 
 

 contact their advisees’ preceptors at least once during the summer to check on student 

performance thank them for their participation 
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4. Role of academic program directors. The academic Program Directors are responsible for 

reviewing and approving completed field training plans and assigning final field training grades 

in conjunction with the professional development director.  They may also: 
 

 monitor field training activities to ensure high standards 

 

 intervene when appropriate in situations that may arise during the placement 

 

5. Role of professional development director.  The Professional Development Director is 

responsible for guidance in the general oversight of the field training program, including 

preceptor development and overall quality of the field training experience.  In this role, the 

Director will: 
 

 arrange for appropriate activities for faculty, students, and preceptors to ensure high-quality 

field training, possibly to include a professional development conference  
 

 undertake appropriate developmental activities to expand opportunities for high-quality 

internship placements 
 

 assure the maintenance of an appropriate database of past field training experiences as a 

resource for students in the department 

 

6. Role of career services coordinator.  The Career Services Coordinator is responsible for 

facilitating and coordinating field training activities and for serving as a resource to the academic 

program directors, faculty advisors, students, preceptors, and professional development director.  

To this end, the career services coordinator will: 
 

 serve as a general resource and consultant to the students and to the faculty in all matters of 

field training, with special attention to agencies in Area Health Education Center (AHEC) 

areas 
 

 assist with logistics of the internship placement process 
 

 make initial contacts at new agencies for students 
 

 make periodic reports to the department Associate Chair, Program Directors,  and 

Professional Development Director on all matters related to field training activities in the 

department 
 

 collect and organize the student’s written work for field training and deliver it to the program 

directors and the professional development director for grading  

 

 

 

G.  Travel and Other Reimbursement.   

Students who conduct their field training in North Carolina may be granted a room and all utilities 

paid in an Area Health Education Center (AHEC) Program house or apartment.  Students choosing 

not to utilize available AHEC housing are then responsible for securing and paying for their own 

lodging. 



 10 

When AHEC housing is not available, UNC-Chapel Hill students are eligible to receive housing 

assistance @ $11.00 per night for the duration of their clinical rotation. To be eligible for lodging 

expenses, the housing should be at least 100 miles (round trip) from Chapel Hill or residence of the 

student. The AHEC Program Office will reimburse for students in Public Health, Allied Health, 

Dentistry, and Nursing. For medical, nurse practitioner, and pharmacy students completing approved 

rotations under the Office of Regional Primary Care Education (ORPCE), the AHEC in which the 

rotation occurs is responsible for providing the $11.00 per night lodging assistance. Questions 

regarding reimbursement for all other disciplines/students should be directed to the AHEC Finance 

Office prior to the rotation start date.  

While most AHEC housing is conveniently located in the same city as the clinical site, some rural 

areas may require students to commute short distances between their housing and clinical sites. In 

these instances, the same mileage reimbursement of two round trips per week between housing and 

site may be applied.  

Exceptions to any of the above rules will need approval from the AHEC Program Office at least two 

weeks prior to the rotation start date. 

AHEC may also reimburse students for certain other expenses.  The career services coordinator will 

hold an information session in April to discuss how a student can apply for AHEC reimbursement.  It 

is essential that the school AHEC coordinator, through the HPM Career Services Office, using the 

appropriate forms, give prior approval, as the rules vary from year to year. 
 

Agencies are expected to pay for local expenses incurred by the students carrying out activities for 

the agency. 

 

 

 

 

 

 

 

 

 

 

 

 

 

II.   GUIDELINES AND STANDARDS 
 

A.  Identification of Field Training Site and Preceptor. Each faculty advisor works with his/her 

advisee and the CSC to ensure suitable field training placements.  The Career Services Office maintains 

extensive descriptive information on potential field training placements, along with many other reference 

materials.   
 

1.  An agency chosen for field training should: 
 

 be an established agency providing one or more health or health-related services 
         

 consider participation in field training a professional obligation 
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 have one or more ongoing programs that could provide the student with            needed 

learning opportunities 
 

 have an opportunity for the student to gain important operational experience 
 

 have competent staff who are interested in ensuring that the student learns as much as possible 

while in the agency 
           

 provide necessary materials support to the student, such as a desk, supplies, travel, secretarial 

support, and the like, in order to facilitate the completion of any tasks the student is assigned 

as part of field training                                                

 

2.  A professional chosen as a field preceptor should:  
 

 hold a responsible position within the agency 
 

 recognize the preceptor’s role as an opportunity to teach 
 

 be professionally qualified to meet the needs of the student 
 

 participate in the development of the field training plan 
 

 have the ability to assign duties, provide necessary resources to the student, and facilitate 

communication with others as appropriate 
 

 be able to devote sufficient time to field training activities, including planning, supervision, 

and evaluation 
 

 be amenable to working and interacting with the faculty advisor 

       

 

 

 

 

A student who wishes to do field training in an agency in which she/he is currently working, or has 

previously worked, must: 
 

1. hold a different position than that currently/previously held and/or be assigned different tasks 

than those currently/previously assigned; and 

2. report to a different supervisor than currently/previously responsible. 

 

In unusual circumstances, and on an exception basis, it may be appropriate for the student's internship to 

comprise a major research project and for a faculty member to serve as the student's preceptor. In such 

cases, the Director of the student's degree program and the department Chair or Associate Chair must 

review and approve the placement. 

 

 

B.  Registration. A student must be registered while serving an internship.  Registration and billing for 

field training is done in accordance with UNC Chapel Hill’s Summer School schedule. Registration for 

field training credit is required for each degree program as follows:           
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BSPH Students: Register in March for two credits for HPM 301 (Summer Session I and Summer 

Session II). Students will pay tuition based on in-state or out-of-state status as well as the summer 

field training fee.  The field training fee of $400 is paid with registration as well as all other fees 

set by the university. Students initially will receive a grade of "S" for this course, which will be 

changed to a permanent letter grade at the successful completion and evaluation of field training. 

 

              

C.  Fee.  The field training fee, approved by the university, contributes to the support of the Career 

Services Office and to faculty and student activities pertaining to field training. 
 

The field training fee is $400 for undergraduate students.  The total cost for the field training 

(tuition plus field training fee) depends on whether the student is an in-state or out-of-state student 

for tuition purposes, and the number of credit hours to be earned.  

 

 

D.  Site Visits.  While it is desirable for the student to visit the prospective field site for initial, pre-

placement discussions, this is not mandatory. Students may choose to make exploratory visits during 

holiday and/or semester breaks. 

  

E.  Written Materials.  Each student, faculty advisor, and preceptor is required to prepare appropriate 

documentation pertaining to various phases of field training and to file these with the Career Services 

Office. These documents are as follows: 
  

 Field Training Plan.  A detailed field training plan must be submitted to the Career Services 

Office prior to starting the internship.  This plan is an agreement among the student, preceptor, 

and the department that ensures that each party agrees to all objectives of the field training.  All 

involved parties must sign the plan before an internship can start (preceptor, student, faculty 

advisor, and program director).  Students should also submit a copy of their field training plan to 

both their field preceptor and their academic advisor.  The deadline for submission is April 17, 

2009. 
 

 Field Training Report.  The final field training report should be 3-4 pages in length.  It should 

include a brief statement of activities performed by the student and should address whether all of 

the field training plan learning objectives were completed and if not, why not.  Identification of 

any issues that need the faculty advisor’s attention should also be included. Copies of project 

reports and/or other examples of the student's internship work should be included if available and 

non-confidential.  The deadline for submission is no later than September 7, 2009.   
 

 Student’s Evaluation of Field Training.  All students will receive a student evaluation form.  

Students should turn it in stapled to their field training report no later than September 7, 

2009.  Those who do not receive the form should request a copy from the CSO.  This evaluation 

helps the department evaluate the internship process and make changes if necessary.  
 

 Preceptor’s Evaluation.  Preceptors will receive an evaluation form from the Career Services 

Office at the culmination (or shortly before) of the internship period.   Preceptors are asked to 

complete the evaluation of the student and the field training process and return it to the CSO.  

This evaluation is strongly considered when assigning the student’s permanent field training 

grade. 
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F.  Grade. Grades are assigned for the block field experience (HPM 301) by Program Director after the 

completion of the training period. Field training is a formal degree requirement; therefore, performance is 

evaluated with the same rigor as for classroom activities. In determining the grade for each course, the 

student's participation in the following areas is taken into account:   
                   

 field training orientation 
                     

 determining learning needs 
 

 placement arrangements 
 

 preparation and submission of field training plan 
 

 preparation of field training reports, according to deadlines                
 

 evaluation of performance during field training by preceptor 
 

 follow-up activities 

 

 

G.  Grading Procedures.  For clarity and to avoid misunderstandings, the following criteria for grading 

have been established: 
 

1. Student met with faculty advisor during the fall semester to discuss internship.  Failure to meet 

this criterion results in a 1/3-point reduction (e.g., from A to A- or H to H-). 
 

2. Signed field training plan was submitted to the CSO by April 17; this deadline can be extended at 

the discretion of the program director for circumstances beyond a student’s control.  Failure to 

meet this criterion results in a 1/3-point reduction (e.g., from A to A- or H to H-).  If the field 

training plan is more than two weeks late, a second 1/3-point will be deducted (e.g., from A- to 

B+ or H- to P+).   
 

3. One advisor/preceptor contact initiated by the student and completed between the second and 

third week of the internship.  Failure to meet this criterion results in a 1/3-point reduction (e.g., 

from A to A- or H to H-). 
 

4. Completed field training report and student evaluation submitted to the CSO by September 7 

Failure to meet this criterion results in a 1/3-point reduction (e.g., from A to A- or H to H-). 
 

5. Preceptor’s evaluation of the student.  Five-point performance scales are used in the evaluation.  

Based on past experience, the following metric is used: 

a. Average score on quantitative scales greater than or equal to 4 = full credit 

b. Average score on quantitative scales greater than or equal to 3 and less than 4 = one-third 

grade deducted 

c. Average score on quantitative scales greater than or equal to 2 and less than 3  = two-thirds 

grade deducted 

d. Average score on quantitative scales less than 2 = 1 full grade deducted. 
 

We often find rating bias in preceptor evaluations.   It is recognized that extraordinary 

circumstances outside the student’s control may sometimes account for poor ratings on a field 

training evaluation.  Where average scores fall in the “C,” “D,” or “F” category, discussion with 
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the preceptor and the student by the program director, faculty advisor, and/or the professional 

development director is recommended to resolve issues related to student performance. 
 

6. Presentation of the field training experience during an internship panel. 
 

This panel will be structured and conducted by the director of the Career Services Office.  All 

BSPH students will be required to participate in one 20-30 minute panel discussion in which they 

will be asked to provide a brief summary of their experience and respond to audience questions.  

Failure to participate will result in a one-third point deduction from the field training grade.  This 

requirement is intended to put closure on the field training experience, as well as to allow junior 

students to benefit from the experiences of senior students. 

 

7. An internship in a health agency is an important and required component of an undergraduate’s 

degree program here in the Department of Health Policy and Management.  A fruitful field 

training experience does not happen by chance, but is carefully planned. 

 

In assessing these activities and determining a grade, the professional development director, along with 

the appropriate academic director, will consider the formal evaluation of the student's performance by the 

preceptor, the student's periodic reports, and whether deadlines were met. 

 

At the discretion of the program director, a student who misses multiple criteria and/or deadlines 

as indicated in this manual may receive a grade of D or F for the internship (an undergraduate 

who receives a D or an F will not be considered to have completed their field training 

requirement).  
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APPENDIX I 

 
SAMPLE INTERNSHIP PLAN 

 

The following is a sample outline of the internship plan required of all juniors and first-year master’s students 

(including MPH students). Students should prepare their own internship plan, using this sample as a guideline, in 

coordination with both their faculty advisor and the field preceptor. Once the internship plan has been pre-

approved by the academic advisor, the plan should be faxed to the preceptor, allowing the preceptor to be the first 

person to sign and /or make final changes to the document.  The preceptor-signed plan is then returned to the 

student for signature, and then forwarded by the student to their advisor and program director for signature.  

Students are responsible for obtaining all required signatures, and then submitting the finalized plan – 

reflecting all changes and signatures – to the Career Services Office prior to the start of the internship. 

 

UNC School of Public Health 

Student Practicum Form (one form per activity) 
 

Student Name: _____________________ Faculty Advisor:  ___________________ Course # ________     US Citizen Yes  No  

 

Department  BIOS    ENVR        EPID      HBHE      HPM      MHCH      NUTR      PHLP      

 

Practicum Preceptor: _____________________ Email: _______________________ Phone #__________________  

 

Placement Agency: _________________  City: _________________ State/County: ______________  Country:  __________ 

 

Beginning Date of Activity   __________                Ending Date of Activity ___________ Stipend Amount $______________ 

  

Degree 

Sought 

Type of Placement (please check one) Academic Scheduling (please check one) 

 BSPH  Government (state, local, federal)  Block 

 MHA  Nonprofit organization  Concurrent 

 MPH  Hospital or health care delivery facility  Continuing (> 2 semesters 

 MS  Private practice  

 MSEE  University or research institute  

 MSPH  Proprietary organization  (industry, pharmaceutical 

company, consulting) 

 

 PhD   

 DrPH   

AHEC was involved in this placement?   Yes   No.  The NC Area Health Education Program (AHEC) offers limited housing 

support. Please visit http://www.med.unc.edu/ahec/students/travel.htm for more information  

 

Title of Project: 

 

Brief Description of Project (200 words):     

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.med.unc.edu/ahec/students/travel.htm
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HPM Core Competencies  
Listed below are 24 core competencies that the HPM department has identified as important to the overall educational process.  

Please read through the list and select no more than four competencies that you feel you would like develop or hone throughout 

your internship.  Preceptors and advisors should be consulted during the selection process to ensure that the most appropriate 

competencies are selected.  For more information on these competencies please see the Competencies Description booklet.___ 

Accountability     ___ Innovation Thinking  

___ Achievement Orientation    ___ Interpersonal Awareness and Emotional Intelligence 

___ Analytical Thinking    ___ Organizational Awareness 

___ Change Management    ___ Performance Measurement 

___ Team Dynamics     ___ Process Management and Organizational Design  

___ Communication Skills    ___ Professionalism  

___ Community and Public Health Orientation  ___ Project Management   

___ Financial Skills     ___ Reputation Management     

___ Political Savvy     ___ Self-Confidence 

___ Human Resources Management   ___ Strategic Orientation  

___ Information Seeking    ___ Talent Development     

___ Initiative      ___ System Thinking     

  

STATEMENT OF LEARNING OBJECTIVES 
 

Job Competencies and Skills Development: 

_____________________________________________________________________________________________________________

_____________________________________________________________________________________________________________

_____________________________________________________________________________________________________________ 

 

Career Exploration:  

_____________________________________________________________________________________________________________

_____________________________________________________________________________________________________________

_____________________________________________________________________________________________________________ 

 

Environmental Exploration (Is this the type of organization/environment you want to be in long-term?):  

_____________________________________________________________________________________________________________

_____________________________________________________________________________________________________________

_____________________________________________________________________________________________________________     

 

Professional and Personal Development:  

_____________________________________________________________________________________________________________

_____________________________________________________________________________________________________________

_____________________________________________________________________________________________________________       

 

Technical Assistance and Service:  

___________________________________________________________________________________________

___________________________________________________________________________________________

___________________________________________________________________________________________        
 

Other: (Anything not covered above.) 

_____________________________________________________________________________________________________________

_____________________________________________________________________________________________________________

_____________________________________________________________________________________________________________ 

 

DESCRIPTION OF PROPOSED FIELD ACTIVITIES and PRODUCTS  
 

_____________________________________________________________________________________________________________

_____________________________________________________________________________________________________________

_____________________________________________________________________________________________________________ 
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_____________________________________________________________________________________________________________

_____________________________________________________________________________________________________________

_____________________________________________________________________________________________________________ 

 

_____________________________________________________________________________________________________________

_____________________________________________________________________________________________________________

_____________________________________________________________________________________________________________ 

 

PROPOSED PATTERNS OF INTERACTION and CONTACT 

 

 Student and field preceptor - Daily contact between student and field preceptor will be maintained throughout the internship. If 

the need arises, weekly meetings can also be scheduled. 

 

 Student and faculty advisor - Student will initiate contact with advisor. Student will arrange contact between advisor and field 

preceptor between 2
nd

 and 3
rd

 weeks of internship. Student will also maintain email contact (and phone contact if necessary) with 

advisor for monitoring purposes. 

 

 Student and career services coordinator - Student will update career services coordinator of internship status. Career services 

coordinator will keep track of the quality of the internship experience. 

 

 Faculty advisor and field preceptor - Student will initiate contact between faculty advisor and preceptor between 2
nd

 and 3
rd

 

weeks of internship. Contact between faculty advisor and preceptor will be maintained as needed throughout the internship. 

 

 Student Blog 
 

 

EXPECTED OUTCOMES/PRODUCTS OF FIELD ACTIVITIES 

 

Students should keep and submit copies of products of field activities (i.e., spreadsheets, presentation slides, written reports, etc.) 

if these products are non-confidential and the preceptor has approved this submission.  The best use of these materials, however, 

may be as an “exhibit” of your skills and professional experience when you are interviewing for a full-time position.  Consider 

compiling copies of the products of your field activities in a binder or folder for this purpose.  

 

 

ADDENDUM 

At the conclusion of the practicum, students will be asked to identify the discipline-specific (health policy and management) and 

cross-cutting ASPH competencies addressed during their placement.  These competencies are listed below.  During the 

placement, students should periodically review the list and check off those competencies that have been achieved. 
 

I.     Health Policy and Management Competencies (Association of Schools of Public Health) 
 

 Identify the main components and issues of the organization, financing and delivery of health services and public 

health systems in the US. 

 Describe the legal and ethical bases for public health and health services. 

 Explain methods of ensuring community health safety and preparedness. 

 Discuss the policy process for improving the health status of populations. 

 Apply the principles of program planning, development, budgeting, management and evaluation in organizational and 

community initiatives. 

 Apply principals of strategic planning and marketing to public health. 

 Apply quality and performance improvement concepts to address organizational performance issues. 

 Apply “systems thinking” for resolving organizational problems. 

 Communicate health policy and management issues using appropriate channels and technologies. 

 Demonstrate leadership skills for building partnerships. 
 

II. Cross-cutting Competencies (Association of Schools of Public Health): 

        Communication and Informatics 

 
Demonstrate effective written and oral health communication skills appropriately adapted to 
professional and lay audiences with varying knowledge and skills in interpreting health information. 

 Use information technology tools effectively in core public health functions such as retrieval of institutional and online 

public health data and dissemination of public health information. 
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 Engage in collective information sharing, discussion and problem solving. 
 

Diversity and Cultural Competency 

 Demonstrate awareness of and sensitivity to the varied perspectives, norms and values of others based on individual 

and ethnic/cultural differences (e.g., age, disability, gender, race, religion, sexual orientation, region and social class). 

 Show effective and productive skills in working with diverse individuals including co-workers, partners, stakeholders, 

and/or clients. 

 Develop, implement, and/or contribute to effective public health programming and conduct research that integrates: 

(1) knowledge levels of health access among individuals and within communities, and (2) culturally-appropriate 

methods for conducting practice or research. 
 

 

Leadership 

 Demonstrate basic team building, negotiation, and conflict management skills. 

 Create a climate of trust, transparency, mutual cooperation, continuous learning, and openness for suggestion and input 

with co-workers, partners, other stakeholders, and/or clients. 

 Exercise productive organizational, time-management and administrative skills. 

 Develop knowledge of one’s individual strengths and challenges, as well as mechanisms for continued personal and 

professional development. 
 

 

Professionalism and Ethics 

 Review, integrate, and apply ethical and/or legal principles in both personal and professional interactions, as well as 

public health practice and/or research. 

 Apply evidence-based concepts in public health decision-making. 

 Appreciate the need for lifelong learning in the field of public health. 

 Consider the effect of public health decisions on social justice and equity. 
 

Program Planning 

 Discuss social, behavioral, environmental, and biological factors that contribute to specific individual and community 

health outcomes. 

 Identify needed resources for public health programs or research. 
 

Systems Thinking 

 
Identify characteristics of a system. 

 
Respond to identified public health needs within their appropriate contextual setting. 
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APPENDIX 2 

 

THE NORTH CAROLINA AHEC PROGRAM 
 

 

 

 

BACKGROUND.  The North Carolina Area Health Education Centers (AHEC) Program is a unique 

partnership between the university's Division of Health Affairs and the community, and has been 

designed to improve the practice environment for health care personnel throughout North Carolina. Its 

primary goal is to improve the geographic distribution of well-trained health care personnel, with an 

emphasis upon professionals and support personnel trained to meet the primary health needs of citizens 

in rural counties of the state.        
 

Under the leadership of the dean and the faculty of the School of Medicine at the University of North 

Carolina at Chapel Hill, the AHEC Program has been developed in cooperation with the other health 

sciences schools of the university (Dentistry, Nursing, Pharmacy, and Public Health), the Duke 

University School of Medicine, the Bowman Gray School of Medicine, and the East Carolina University 

School of Medicine. Also included in this partnership are community hospitals and practicing 

professionals throughout the state. 
 

The program includes nine regional centers, each of which is functioning to meet the objectives of the 

program. Each AHEC center is a community hospital, or a legally incorporated foundation representing 

one or more hospitals, which agrees to accept the responsibility of health manpower development 

programs in a several-county area.  These programs span the continuum of education for a variety of 

health professionals in a manner that reflects regional needs while focusing on primary care. Each AHEC 

has a director and a cadre of university faculty.        
 

To carry out our responsibilities and to take advantage of the challenges and learning opportunities in the 

AHEC areas, we place special emphasis on our commitment to serve all regions of North Carolina.  This 

includes encouraging and supporting faculty in responding to requests for improving the administration 

of community-based programs, developing and implementing programs for the continuing education of 

community health practitioners, and assigning high priority to placement of students in AHEC areas for 

field training.        
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FIELD TRAINING IN AN AHEC AREA. Essentially, field placement through the AHEC network is 

no different from field training anywhere else in the state. Students have a wide selection of training 

sites, covering the full range of healthcare delivery experiences. Specific advantages may include a high 

degree of community receptiveness, the potential for interdisciplinary cooperation with students from 

other schools in the university's Division of Health Affairs, the financial support of both the university 

and the local community for some costs of the field training experience, and the availability of 

coordinators who can facilitate placement in local communities.  
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FIELD TRAINING RESPONSIBILITIES 

       

       

    Student   Preceptor     Faculty Advisor    Program           
          Director 

           Professional        
   Development Director 

   Career Services  
 Coordinator  

PRIOR TO FIELD 
PLACEMENT 

      

       
Determine learning 
objectives and secure 
field placement Nov.-Mar.  

1 2 2 3 2 2 
Student meets with 
faculty advisor and 
CSO 

Meets with student to 
explain agency’s 
mission and 
operations 

Advises student and 
contacts preceptors 
in new agencies 

 Provides guidance, referrals, 
as requested 

Available as a 
resource consultant 

       
Field training plan must be 
submitted to CSO April 17 
(Preceptor, Student, Faculty 
Advisor, and Academic 
Program Director must sign 
field training plans) 
 
 
Copies should be given to 
both preceptor and advisor 

1 2 2 3 3 2 
Prepares under 
guidance and 
direction of advisor 
and preceptor 

Provides guidance 
and input concerning 
activities 

Directs preparation; 
provides guidance 
and input concerning 
learning objectives 
and activities  

Reviews plans for 
completeness and 
detail and approves 

 Collects and 
maintains all field 
training plans; 
monitors quality 
 

  

    

      

 One Copy of the 
signed plan must be 
submitted to the 
career services 
coordinator 

     

      

       

DURING FIELD 
PLACEMENT 

      

       

Telephone, email, or in-
person contact 2-3 weeks 
into field training, on or 
about June 1 
 

1 2 2 3 3 3 
Mandatory 
facilitation of 
contact: 
Student should 
initiate contact with 
advisor as well as 
facilitate contact 
between advisor 
and preceptor 

Communicates with 
advisor 

Speaks with student 
and communicates 
with preceptor.  Is 
available for 
consultation with 
student and/or 
preceptor during the 
internship. 

   

    

     

       

 

1 = Primary Involvement  2 = Support  3 = Monitoring 
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    Student   Preceptor     Faculty Advisor    Program           
          Director 

    Professional  
   Development Director 

   Career Services 
       Coordinator 

AFTER FIELD 
PLACEMENT 

      

       
12-Week field training 
report due September 7 to 
Career Services Office 
(CSO).  Submit one copy to 
the CSO and one copy to 
preceptor 
 
 

1 2-3 3 2 2 3 
Prepares report and 
reviews with 
preceptor 

Receives final copy of 
report from student 

May review Reviews as part of 
student evaluation for 
grade 

Reviews as part of student 
evaluation for grade 

Provides copy to 
program director; 
monitors and 
maintains reports 

      

      

       
       

Evaluation from student 
due September 7  stapled to 
the field training report  

1  3 3 3 2 
Completes and 
submits to Career 
Services Office 

         May review Reviews student 
comments 

Reviews student 
comments 

Collects, distributes 
to program directors, 
and maintains forms 

       
       

Evaluation and completion 
statement from Preceptor 
due no later than 
August 30 

 1 3 2 2 2 
 Submits to the Career 

Services Office 
        May review Reviews as part of 

evaluation of student 
for grade 

Reviews as part of 
evaluation of student for 
grade 

Collects, distributes 
to program directors, 
and maintains forms 

       

       

Field training panel 
(CSC will determine date) 

1   1 1 2 
Mandatory 
participation  

  Plans and facilitates 
panel 

Plans and facilitates panel Records student 
participation 

       

       

Grade assignments 
completed no later than 
September 30 
(See Section III. F.) 

  3 1 1 2 
  May provide input, as 

desired and/or 
requested 

Assigns grade, in 
conjunction with 
professional 
development director, 
and submits to CSO  

Assigns grade, in 
conjunction with program 
director, and submits to 
CSO 

Submits grade to 
registrar 

       
       

 

1 = Primary Involvement  2 = Support  3 = Monitoring 




